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Happiness is having hope in the mercy of Allah. 
(anonymous) 
 
If I do not want what you want, please try not to tell me that my want is wrong. 
Or if I believe other than you, at least pause before you correct my view. 
Or if my emotion is less than yours, or more, give the same circumstances, try to 
not ask me to feel more strongly or weakly. 
Or yet if I act, or fail to act, in the manner of your design for action, let me be. 
I do not, for the moment at least, ask you to understanding me. That will come only 
when you are willing to give up changing me into a copy of you. 
(David Keirsey and Marilyn Bates; writter of Understanding Me, Please) 
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ABSTRACT 
 
Nurlitasari. 2018. A Critical Discourse Analysis of Student’s Bullying Found in Thirteen 
Reasons Why Novel Written by Jay Asher and The Implication in Teaching. Thesis: 
English Education Department, Islamic Education and Teacher Training Faculty. 
 
Advisor : Dr. Imroatus Solikhah, M.Pd. 
Key words : CDA, Bullying, Thirteen Reasons Why 
 
Bullying is a negative acts is done by someone who has purpose to hurt and to 
intimidate someone by certain level can caused a traumatic or tragically death in real life 
or fiction. Through this research, the researcher wants to disclose about bullying act 
found in novel. The aims of this research are: (1) To describe the types and the levels of 
bullying that found in Thirteen Reasons Why Novel by Asher. (2) To discover the 
meaning of the bullying issues that found in Thirteen Reasons Why Novel by Asher.  
This research uses qualitative method with content analysis design. It refers to the 
method of revealing the problems by collecting, classifying and interpreting the data of 
the research. The data is collected by classifying the bullying utterance. The source of 
data is a novel entitled Thirteen Reasons Why that published by Razorbil which has 17 
chapter in 184 pages. These data of this research focus on the bullying utterance from the 
main character, Hannah Baker and Clay Jensen, which the researcher analysis using CDA 
by Fairclough theory and intrinsic element by Nurgiyantoro theory. To see the dominance, 
the researcher uses percentage to draw the types and level of bullying. To get the 
trustworthiness of data, the researcher uses theoretical triangulation and proof reader. 
The results of the research are as follows. First, the researcher found 20 bullying 
utterance from this novel. The types of bullying including Homophobic, Racist, Beat, 
Verbal abuse, Gestural abuse, Physical mean, Relational bullying, Sexual harassment, and 
Cyber bullying obtains 41 times and the level of bullying including one, two, three 
obtains 20 times. The sexual harassment (22%) is the most dominance from all of the 
type because it is something fairly to do and taboo to talk about with other. Then, the 
dominance level goes to the level one because many people don’t realize that they bully 
someone. Second, the meaning from this research is Hannah Baker has more power and 
high position than other for making them convey about what they did. The bullying act is 
done by someone who wants to shows their power, shows “unlike” feeling, jealous and 
etc. So, not only the bullied who will get the traumatic but the bullies have mental illness 
too and the setting can comes in real or fiction. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
Education is subtantially a process of humanization to students 
who are in process of understanding themselves and enviroment (Djamal, 
2016). An education as the process of humanization should place students 
as the subject that have a unique individuality in the physical, intellectual, 
emotional and spiritual development of the environment. Therefore, 
students need to get the opportunity and freedom to develop their potential. 
In the process of developing it, especially in school, they need to create 
situations and conditions that enable children to learn in a fun situation, 
democratic and mutual respect. It means, the school takes the activity to  
avoid any action that leads to violence either physically or psychologically 
for their students. 
School bullying, in particular, has taken a great tool on the equality 
of education. It is clear that bullying can blight the life of many students 
who experience it, while those students who get away with bullying others 
are learning values at odds with any proper preparation for citizenship. 
According to Olweus (1993) bullying is a negative action on the part of 
one or more other students and that is kind of violence can happen 
physically or psychologically (Perdew, 2015). Schools have become 
increasingly aware that bullying is a problem to be addressed. Sad as it 
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may seem, bullying will occur in most school environments (Smith & 
Brain, 2000). 
At the same time, many parents and teachers have become more 
determined that action must be taken to stop severe bullying. However, 
Adults are often indirectly involved in bullying and teachers are probably 
the most likely to witness bullying situations while both teachers and 
parents often hear about incidents after they occur (Moulton, 2010). It is 
because victims of bullying lying are reluctant to report such incidents to 
adults (Fekkes, Pijpers, & Verloove-Vanhorick, 2005; Mishna, McLuckie, 
& Saini, 2009), because they are fearful that adult intervention would 
potentially escalate the problem (Craig, Henderson, & Murphy, 2000; 
Crothers & Kolbert, 2004; Espelage & Asidao, 2001; Smith & Shu, 2000). 
Even though bullying frequently occurs at school, it appears that students 
do not feel comfortable telling the adults in this environment. 
Bullying is not new issues in the world, all around the world is rife 
with bullying. It is very close with daily life. It can be found in real life or 
fiction. It is also can be caused effects started from traumatic experiences 
until dead (Raskauskas & Modell, 2011). Millions of childern are affected 
by bullying every day (deLara, 2016). But not only are victims potentially 
affected, also the bully himself may suffer (Eriksen et. Al, 2012). Morover, 
bullying comes in physical, verbal, and/or social/emotional harassment 
(Ellis and Shute, 2007; Hazler, 1996; Suniti Bhat, 2008), while others 
believe bullying involves repeated taunting and the imbalance of power 
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between individuals or groups (Holt and Keyes, 2004; Olweus, 2001; 
Rigby, 2004; Findley, 2006). 
It is important to understanding, managing and preventing bullying 
act through a literary works (Carney and Merrel, 2001). As we know a 
literary work is the author’s creation which reflects the social reality. It is 
created over the result of experience, thought, reflection, and the culture of 
the author about something that happened in his or herself, and society 
(Goldmann, 1980). Literary work can construct the world throughout 
words for the motive that words have power (Koenosoebroto, 1988). By 
the side of statement, it is represented that through that power, it can form 
an image of particular world, as a new world. Those words have 
documentary aspects that can break through space and times, illustrate past 
as well as future (Ratna, 2005).  
Here, the author is the most important person to define the 
condition in his reality of life through his literary work. He or she reveals 
their mind, represents what they want in their life and social reality. This is 
what he later expressed through literary works he created. He tried to 
express something about objective reality that he found. He wanted to 
notice to the other parties about something that is regarded as a problem or 
human (Esten, 1978). Through of the literary work, an author wants to 
change the social view of his society to provide a solution for a better view 
and attitude in social life.  
In this case, the fatally bullying can be found in real life and 
literary work, especially novel. For example, Vikallar honom Anna by 
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Pohl that published in 1987. It is about boy who commits suicide by 
hanging himself after he got bullied for the rest of his life from everyone 
around him. When his friend, Micke, wants to help him it is too late and 
just left sorry. 
Not only in literary work, bullying also comes in real life. For 
example, there is a fatally accident that happen in SD N Longkewang, 
Sukabumi, West Java. In this case, the second grade student who is 
victims of bully has dead. He got beaten by his classmates brutally. After a 
few later, the bully cannot comes to school because they are afraid that 
everyone from school will against them more brutally than they did. In 
another case, In September 2012, fifteen-year-old Canadian high-schooler 
posted a nine-minute black-and-white video on YouTube called My Story: 
Struggling, bullying, suicide and self-harm. After she got sexual 
harassment by his senior and then she committed to suicide.  
Futhermore, Hughes and Laffier (2016) also examined how 
bullying is portrayed in three recent young adult novels, focusing 
specifically on whether the information about bullying is accurate and 
biased. It can be seen in The Reluctant Journal of Henry K. Larsen Novel, 
by Susan Nielsen (2012), 13-year-old Henry tells the story of his brother, 
Jesse, and the bullying he endured at the hands of Scott Marlin and his 
buddies until he snaps and irrevocably changes their family forever. Here 
counts the events leading up to “It” through journal entries at the urging of 
his therapist. Jesse’s repetitive bullying includes “accidental” tripping in 
the hallways at school (that sent him to the hospital for stitches) and called 
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by dog poop (Here, the bullies said “Dog Poop” when it’s translated 
literary it would be the dog’ feces that has disgusting smell. In this case 
the bullies shows their power that they are stronger enough than the 
victims and wants their victims to dissapear from his sight, it can caused 
fear and traumatic). This book presents an accurate picture of bullying: (1) 
the bullies use physical forms of bullying, (2) the bullying behavior is 
repetitive over time, leaving the victim feeling powerless, (3) there is a 
power imbalance between the victim, Jesse, and the bullies who are more 
popular and physically stronger, and (4) the bullies intentionally want to 
cause pain and harm to the victim, Jesse. 
Based on the explanation above, the researcher was interested to 
analyze bullying in novel because the bullying issues is not the priority to 
talk about. The bullies has less awarness that bullying can be penalized by 
force of laws (UU Perlindungan Anak No. 23 Tn. 2002 that stated in pasal 
54 menyatakan bahwa anak di dalam atau di luar lingkungan sekolah 
wajib di lindungi dari tindakan kekerasan yang dilakukan oleh guru, 
pengelola sekolah atau teman-temannya di dalam sekolah yang 
bersangkutan, atau lembaga pendidikan lainnya) and social laws 
(ostracized).  
So, the researcher choosed Thirteen Reasons Why by Asher which 
has 184 pages because this novel provides so many class scenes, including 
a students and teacher as a part of classroom discourse and the setting 
place which takes in school.  This novel contains of bullying act that the 
researcher will be analyzed. This novel contains of the types, levels, 
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effects and how to face the bullying act that the resesarcher requires to 
analysis. 
The researcher used Critical Discourse Analysis (CDA) to analyze 
bullying act found in novel. By using Critical Discourse Analysis, it can 
elucidate what the victim of bullying feels like understanding the 
background, effect or power why bullying happens. According to van Dijk 
(1998a) CDA is a field that is concerned with studying and analyzing 
written and spoken texts to reveal the discursive sources of ideology, 
power, dominance, inequality and bias. So, the researcher applied CDA to 
analyze for digging more about bullying act. 
This research entitled as “ANALYSIS OF STUDENT’S 
BULLYING FOUND IN THIRTEEN REASONS WHY NOVEL BY 
JAY ASHER AND THE IMPLICATION IN TEACHING”. 
 
B. The Problem Limitation 
In this research, the researcher used a novel Thirteen Reasons Why 
written by Asher as a text, intrinsics element and the implication in 
teaching to prove the bullying act that experienced by Hannah Baker as the 
main character in this novel. Therefore, she applied CDA proposed by 
Fairclough and intrinsics element proposed by Nurgiyantoro as a tool of 
analysis. 
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C. The Problem Statement 
Based on research background, the researcher discussed some problem, 
They were: 
1. What are the types and the levels of bullying that found in Thirteen 
Reasons Why Novel by Asher? 
2. What is the meaning of bullying issues that found in Thirteen Reasons 
Why Novel by Asher by using Critical Discourse Analysis? 
 
D. The Research Objective 
1. To describe the types and the levels of bullying that found in Thirteen 
Reasons Why Novel by Asher. 
2. To discover the meaning of the bullying issues that found in Thirteen 
Reasons Why Novel by Asher using Critical Discourse Analysis. 
 
E. The Benefit of Study 
Those benefits include theoretical and practical benefits. 
1. Theoretically 
This research will contribute to the term of bullying using critical 
discourse analysis research especially in the research on novel and 
information in analyzing using critical discourse analysis approach, 
especially bullying issues. 
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2. Practically 
a. Students 
This research will enrich the bullying issues study and be 
aware with the types of bullying, principally among the students of 
The State Islamic Institute (IAIN) of Surakarta. 
b. Teacher or Lecturer 
This research will give more information to the teacher or 
lecturer about bullying issues and it can be aware in teaching 
learning process. 
c. Other Researchers 
This research may help develop other researches that are 
conducted by the other researchers, especially about the bullying 
issues: Students to Teacher, Teacher to Students or bullying that 
happen outside the school area, such as home and workplace. 
 
F. Definition of Key Terms 
1. Bullying 
Olweus (1993) in Bullying at School stated that he defines bullying 
or victimization in the following general way: A student is being 
bullied or victimized when he or she is exposed, repeatedly and over 
time, to negative actions on the part of one or more other students.  
2. Thirteen Reasons Why 
Since it was first published in October 2007 by Razorbill, an 
imprint of Penguin Group U.S.A., the novel has sold 158,000 copies, 
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according to Nielsen BookScan. Unlike most books, which are 
customarily released in paperback about a year after hardcover 
publication, Thirteen Reasons Why has remained in hardcover, with 
word of mouth and the author’s appearances fueling sales. Asher had 
11 manuscripts rejected before he sold Thirteen Reasons Why.  
Thirteen Reasons Why was partly inspired by a relative of Asher’s 
who had tried to commit suicide. The idea of using tape recordings, he 
said, came from a visit to a casino in Las Vegas, where Asher used a 
recorded audio guide on a tour of an exhibition about King 
Tutankhamen of Egypt. 
Thirteen Reasons Why has won several awards and has received 
five stars from Teen Book Review. It also has received high reviews 
from fellow authors such as Ellen Hopkins, Chris Crutcher, and 
Gordon Kormon. 
 
3. Novel 
M. H Abrams (2012) stated that novel isa fictional prose narrative 
of considerable length, typically having a plot that is unfolded by the 
actions, speech, and thoughts of the characters. A novel is a totality, a 
comprehensiveness that is artistic. As a totality, the novel has passages 
elements, most related to one another in close and mutually dependent. 
The elements of a novel-builder who then collectively form a totality 
that-in addition to the formal elements of language, there are many 
more kinds. Wellek & Warren (1956), state that the division of the 
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element in question is the intrinsic and extrinsic elements. Intrinsic 
Elements (intrinsic) are the elements that build the literary work itself. 
Elements are what because the literary present as a work of Arts. 
Intrinsic elements of a novel element (directly) participate and build 
the story. Extrinsic elements (extrinsic) are the elements that are 
beyond the works of Arts, but indirectly affect the building or system 
of the Arts.  
 
4. Critical Discourse Analysis 
CDA is distinct from both of the other positions in the standing 
which it gives to language analysis of texts in a comprehensive sense, 
within discourse analysis (Fairclough, 2012). 
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CHAPTER II 
REVIEW ON RELATED THEORIES 
 
A. The Nature of Bullying 
1. The Definition of Bullying 
The word “bully” can be traced back as far as the 1530 (Harper, 
2008). Bullying usually involves a person or group exploiting the fact 
that they feel more powerful than another. Such as: leaving people out 
of a social circle; racist and homophobic abuse; being singled out as 
different; discrimination; being taunted about your family situation; 
and physical; and emotional and violent attacks (Donellan, 2006).  
Classic literature reveals bullying is not a modern-day phenomenon. 
Perdew (2015) stated that Oliver Twist  (1838) novel by Dickens was 
the one of the first novels to focus on the bullying of a child. Followed 
by Brontë’s Jane Eyre that was published in 1847, young Jane is not 
only bullied by an older cousin but is also punished by her aunt when 
she stands up to him. Other novels involving bullying are Lord of the 
Flies by Golding was published in 1954, The Outsiders by S. E. 
Hinton published in 1967 and the Harry Potter series by Rowling, was 
published in 1997 through 2007. 
Since the publication of Dickens’s novel, bullying appears to 
merely be a fact of life. Accusations of bullying are often met with 
standard phrases such as boys will be boys. In the past, bullying has 
been treated as a rite of passage, something many children must endure 
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and overcome on the way to adulthood. Olweus, a researcher and 
professor at the University of Bergen in Norway, published a study of 
bullies and their victims in 1973. His work was the first scientifically 
based study of its kind and it revealed the size of the problem in his 
country. The study helped the public begin to understand bullying as a 
serious social issue, instead of simply a form of peer conflict. In 
today’s high-tech world, bullying has also evolved to include 
cyberbullying. Most students now have access to cell phones, 
computers, tablets and the like and are now using them as another 
means to bully others. 
Then, the American Psychological Association (2012) defines 
bullying as a form of aggressive behavior in which someone 
intentionally and repeatedly causes another person injury or discomfort. 
Acts of bullying are intentional. The bully purposefully seeks out a 
victim with the goal of causing harm. In addition, to be considered 
bullying, the acts of aggression must be repeated over time instead of 
one-time disagreements or fights. Ferrington (2016) in Palgrave 
Advances in Criminology and Criminal Justice in Asia’ book stated 
that bullying (like criminal offending) arises from interactions between 
potential offenders and potential victims in environments that provide 
opportunities.  
There is no universal agreed upon definition of bullying, decades 
of research on bullying have enabled some consensus of what 
comprises bullying in the Western world (Smith et al. 2012). Bullying 
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is conceived as a subset of violent or aggressive behaviour; that is, as 
behaviour that is intentionally harmful, psychologically or physically, 
to another individual (Berkowitz 1993; Tedeschi and Felson 1994). As 
a special form of an aggressive act, bullying is defined as important 
aspects of this definition, and which delineates bullying from other 
aggressive acts is that bullying involves repeated negative behaviour 
intended to harm a person in an interpersonal relationship where there 
is an imbalance of power. Aggressive interchanges and conflicts 
between people of approximately equal physical or mental strength are 
not described as acts of bullying. Bullying may be viewed as peer 
abuse however, what distinguishes bullying from other forms of abuse 
is the context in which it occurs and the relationship between the 
persons involved. Peer abuse, for example differs from child abuse 
(usually between an adult and child) and spouse abuse (between adult 
partners). 
The three criteria of intentionality in bullying, there are power, 
imbalance, and repetitiveness used to define what is referred to as 
traditional bullying have been generally well accepted among 
researchers investigating peer relationships (Olweus, 2013). However, 
Juvonen and Graham (2014) have questioned whether repetitiveness is 
a necessary criterion to define bullying in as much as a single 
traumatic incident can raise the expectation and fear of continued 
abuse. In an examination of the three criteria for bullying, Smith et al. 
(2012) accept that one event is sufficient to incite fear of continued 
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abuse and have concluded that “while an important criterion, repetition 
is not an essential one for bullying in the way that imbalance of power 
is central; it is more of a probabilistic indicator”. Based on Rigby 
(2003), the basis factor of bullying are gender, race, disability and 
social class. Furthermore, Finkelhor et al. (2012) have argued that 
bullying is just a sub-category of a larger form of aggression, namely 
of peer victimization, and as such a more empirical foundation is 
needed. Indeed, the conversation about the definition of bullying 
continues. 
All the same, Pegis (2014) Stated that Bullying is the act of hurting 
and intimidating another person. Bullying can be physical, such as 
shoving or hitting. Bullying can also be emotional, such as name-
calling. Bullying always involves the abuse of power. Bullying rarely 
happens once. Instead, it happens repeatedly. Bullying as Hurt is 
Bullies want to hurt other people. Bullies want their victims to feel bad 
or scared. Bullies would not exist without the desire to hurt another 
person. Friends, classmate or chidhood, can also hurt each other, but 
usually not on purpose. Bullying is always on purpose. Then, Bullying 
as Intimidation is intimidation means making someone feel afraid. 
Bullies intimidate people to make them feel scared and vulnerable. 
Bullying happens over time. Victims suffer because bullying rarely 
happens once. It can go on for weeks, months, or even years. 
Then, Aslan (2001) in his Research state that adolescence period, 
which covers a place among peers, is important for developing a 
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healthy identity. The concept of school bullying becomes very 
important as adolescents struggle with her/his environment trying to 
find a place among her/his peers. In case a student is exposed to 
negative behaviors by one or someone among others the student 
becomes a bully or victim (Olweus, 1986, 1991; cited in Olweus, 
2002). Some boys exposed to peer bullying are found as being in a 
closer and positive relationship with their adults and especially with 
their mothers (Olweus,1994). 
Based on the explaining about the researcher concluded that 
bullying is a negative acts is done by someone who has purpose to hurt 
and to intimidate someone by certain level can caused a traumatic or 
tragically death. 
 
2. Types of Bullying 
There are many different types of bullying that can be experienced 
by children and adults alike, some are obvious to spot while others can 
be more subtle. The types of Bullying by Donellan (2006) can be seen 
in table 1. 
Table 1. The types of bullying  
No. Types  Meaning  Example 
1. Homophobic The root cause may well be prejudice 
against gay and lesbian people. 
Words like queer, poof and 
lezzie have been used 
abusively. 
 
2. Racist Offensive action against people 
because of their skin colour, cultural 
or religious background or ethnic 
origin. 
Insulting or degrading 
comments, gestures, taunts, 
jokes and name calling. 
 
3. Beat where bullies take pictures or video 
clips of physical attacks to send on. 
Texting and emailing 
threatening messages. 
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Rigby (2003) has another types, there are can be seenin table 2. 
Table 2. The types of bullying 
No.  Direct Indirect  
1. Verbal abuse Verbal insult 
 
Unfair critism 
 
Name calling 
Persuading another person 
to criticise or insult 
someone.  
Spreading malicious 
rumours. 
Anonymous phone calls 
and emails. 
 
2. Gestural abuse Threatening, obscene 
gestures 
 
Menacing stares 
 
Deliberate turning away 
or averting one’s gaze to 
ignore someone. 
 
3. Physical mean Strinking 
 
Throwing things 
 
Using a weapon 
 
Getting another person to 
assault someone. 
Removing and hiding 
belongings. 
 
4. Relational bullying Forming coalitions 
against someone 
Persuading people to 
exclude someone. 
 
5.  Sexual harassment Touching 
Raping 
Kissing accidently  
spreading rumours about 
someone’s 
sexualactivities. 
 
6. Cyber bullying No face to face Life-threatening 
Messages 
 
‘lies may be spread’ about 
someone through cyber 
technology 
 
 
From the table above it can be understood that Homophobic only 
for LGBT people. Then, the racist comes when someone has different 
things by other. Otherwise, verbal bullying is the most common form 
of bullying. The means may vary in sophistication or subtlety, from 
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crude name-calling and up-front insults, more common among 
children, to the use ofcruel sarcasm, and criticism employed by older 
students and adults. Indirect verbal bullying may occur when the 
perpetrat or seeks to hurt someone without revealing his or her 
identity. Gestural bullying may vary in subtlety from finger signs, 
tongue poking, rolling of the eyesand a deliberately inappropriate 
poker face. In most school communities physical meansare the least 
commonly practised, but occur more frequently among boys and 
among younger students. Although not physically hurtful, the 
continual removing of belongings is common in many schools. 
Relational bullying depends for its effectiveness on deliberately 
reducing the enjoyment a victim may have through satisfying personal 
relationships, and appears to be practised more among girls. Sexual 
harassment implies that a person is being put under unacceptable 
pressure in the area of their sexuality and accordingly feels oppressed. 
In cases of cyberbullying, bullies are more prone to act because 
they can remain anonymous. The cyberbully adopts a meaner, more 
spiteful personality online than he or she would in person. The 
cyberbully is also less likely to be caught and does not have to deal 
with the victim face-to-face. Other reasons include boredom, 
retaliation for being bullied, and a want for attention (Perdew, 2015). 
 Based on the definitions above, the types of bullying proposed by 
Donellan (2006) and Rigby (2003) were applied in this research to 
reveal that there existed of bullying in the novel. 
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3. The Role Play in Bullying 
Individuals can play various roles in bullying, including the 
individuals being bullied, those bullying others, and bystanders who 
may be assistants, reinforcers, outsiders or defenders.  
Kansas University (2014) in their website of Kansans Against 
Bullying Project to prevent the act of bullying stated that who is 
involved in bullying, namely: 
1) Bullies are someone who engage in bullying are motivated by 
gaining and maintaining power and status in their group friends. 
2) Victims are the "Weaker" than the "bully" in physical size or social 
status, less likely to defend themselves effectively, and/or at risk 
for being rejected by their peers 
3) Bystanders 
a) Assistants are people who join the ring-leader bullies in their 
aggressive acts. For example, they too engage in jeering, 
poking or teasing. 
b) Reinforcers provide positive feedback to bullies without taking 
active part in the episode (e.g., they laugh or cheer). 
c) Outsiders withdraw from the interaction and say nothing; they 
support neither the bully, assistants, nor the victim. 
d) Defenders stand up to the bullies, or provide aid and comfort to 
the victim. 
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4. The Levels of Bullying 
There are three levels of bullying based on Yen and Tang (2014) as 
shown in the table No. 3. 
Table 3. The Level of Bullying 
 Level 1 Level 2 Level 3 
Types of bullying Verbal taunting or 
cyber bullying. 
Generally a 
combination of 2 
types or more. 
 
Multiple types of bullying 
Frequency Happens 
infrequently maybe 
once or twice a week 
 
Happens multiple 
times a week 
Daily or multiple times a day 
Time Frame Up to 6-8 weeks 2 to 4 months Happening for more than 4 
months 
 
The Bully wants something, 
does not know how 
to make friends, has 
a need (to feel 
important or prove 
themselves), has 
been bullied in his 
past 
 
The bully now 
knows by targeting 
the victim till he can 
get his need which 
increases his 
enjoyment of the 
bullying. 
Lost all empathy, enjoys 
hurting others, feels all 
powerful, holds complete 
contempt for victim, bullying 
has become criminal 
involving assault, etc. 
The Victim Is confused, begins 
to question  
himself/herself, self 
doubt begins Why 
me? 
 
Actively attempts to 
dodge/avoid the 
bully 
Victim is at risk of suffering 
from long and short term 
effects from anxiety and 
depression to bullycide 
Audience They are deciding 
on accepting or 
ignoring or possibly 
joining in or helping. 
 
Has made a choice 
to ignore or join in 
the bullying 
Uncertain of choices to join 
or ignore and not sure what 
to do about it. 
Issue Generally because of 
too fat, too thin, too 
geeky, too stupid, 
too gay, too 
religious, too new, 
too white, too 
brown.  
The difference 
identified in level 
one has become a 
reason for victim to 
be singled out. The 
Target did not get 
help. 
It is not a reasonable. 
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B. Novel 
1. Definitions of Novel 
Literature is a part of our life. It is divided into three parts: poetry, 
prose and drama, and these parts are product of society. They are 
developed according to the development of their respective society and 
they even become a part of society (Wellek and Warren, 1978).  
Literary work is a kind of media for us to know about how the 
human life at the past, at the present and even in the future. Nowdays, 
literary works are growing up together with human progressive. 
Literary work is offered to public as a description of social fact. It is 
created together with the authors view, aim, way of life experiences, 
and even his emotion (Warren and Wellek, 1995). 
Literature as an art form it has many benefits for human by reading 
literary work, we can compare to other people, knowing their 
difficulties, suffering and many thing other qualities. As an 
imaginative writing, literature creates its own fictional world. The one 
kinds of literary work that can drawing daily life is novel. 
Burgess (2017) state that novel, an invented prose narrative of 
considerable length and a certain complexity that deals imaginatively 
with human experience, usually through a connected sequence of 
events involving a group of persons in a specific setting. Within its 
broad framework, the genre of the novel has encompassed an extensive 
range of types and styles: picaresque, epistolary, Gothic, romantic, 
realist, historical to name only some of the more important ones. 
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Based on the explanation above, we can infer that novel is a result 
of literary work which drawing the social life from human that has 
connected sequence and specific setting. 
 
2. The Elements of Novel 
a. Extrinsic Elements of Novel 
In general, the extrinsic element of literature was about the 
things that couldn’t be found inside the story itself. It wasn’t the 
material but the facts and information that supports and surrounds 
the story. It could tell about the author; inspiration, life experiences, 
etc., it could also tell about the world situation; past, present or 
may be the future, and many other supporting facts. 
According to Wellek & Warren (1956), part of extrinsic 
elements are as follows: 
1) Circumstances of individual subjectivity authors who have 
attitudes, beliefs, and outlook on life that these things affect the 
making of literary works. 
2) Psychological state, psychological author, psychological 
readers, as well as the application of psychological principles in 
the work. 
3) Author of circumstances, such as economic, social, and 
political. 
4) View of life of a nation, the various works of art, religion, and 
so forth. 
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Background of the author’s life as part of the extrinsic 
elements affects works of literature. For example, the author of a 
particular area of cultural backgrounds, are consciously or 
unconsciously, will incorporate elements of culture into literature. 
 
b. Intrinsic Elements of Novel 
1) Theme 
Stanton (2012) and Kenny (1966) stated that is the meaning 
contained by a story. In order to decide of the theme of the 
novel, the reader should have clear definition of theme itself. 
Theme is a general basic idea that support literature, and it is 
implied in the texts as semantic structure and connected 
similarities and differences (Nurgiyantoro, 1998). Theme is 
used to make coherence and meaning for Character, Plot, 
setting and story (Nurgiyantoro, 2013). 
2) Plot 
M. H. Abrams (2012) states that plot is a dramatic or 
narrative work is constituted by its events and actions, as these 
are rendered and ordered toward achieving particular artistic 
and emotional effects. This description is deceptively simple, 
because the actions (including verbal discourse as well as 
physical actions) are performed by particular characters in a 
work. In the same line, Nurgiyantoro (2013) and Stanton (2012) 
23 
 
stated that plot is an event which occur in the story for based on 
the story act. 
3) Character 
M. H. Abrams (2012) states that Characters are the person 
represented in a dramatic or narrative work, who are interpreted 
by the reader as possessing particular moral, intellectual, and 
emotional qualities by inferences from what the persons say 
and their distinctive ways of saying in the dialogue and from 
what they do or the action. The grounds in the characters’ 
temperament, desires, and moral nature for their speech and 
actions are called their motivation. A character may remain 
essentially “stable,” without character it was once accepted that 
there could be no fiction.  
 
4) Scene or Setting 
Staton (2012) states that setting is a scope that happen in 
the story and can interact with the events that occur. The setting 
of a novel is not always drawn from a real-life locale. The 
literary artist sometimes prides himself on his ability to create 
the totality of his fiction, the setting as well as the characters 
and their actions. In the English scholar Tolkien in his Lord of 
the Rings (1954–55) created an “alternative world” that appeals 
greatly to many who are dissatisfied with the existing one.  
 
24 
 
5) Point Of View 
Abrams (2012) stated that Point of view signifies the way a 
story gets told the mode (or modes) established by an author by 
means of which the reader is presented with the characters, 
dialogue, actions, setting, and events which constitute the 
narrative in a work of fiction.  
Authors have developed many different ways to present a 
story, and many single works exhibit a diversity of methods. 
The simplified classification below, however, is widely 
recognized and can serve as a preliminary frame of reference 
for analyzing traditional types of narration and for determining 
the predominant type in mixed narrative modes. It deals first 
with by far the most widely used modes, first-person and third-
person narration. It establishes a broad distinction between 
these two modes, then divides third-person narratives into 
subclasses according to the degree and kind of freedom or 
limitation which the author assumes in getting the story across 
to the reader. It then goes on to deal briefly with the rarely used 
mode of second-person narration. 
 
6) Moral Value 
In Nurgiyantoro (2013), moral value is a message that the 
writer wants to reveal to the reader. 
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C. Thirteen Reasons Why Novel 
1. Synopsis 
The novel begins as our narrator, Clay Jensen, mails a mysterious 
package to someone named Jenny. The package contains the 
audiotaped suicide note of Hannah Baker, a girl Clay had a crush on 
before she killed herself about two weeks ago. In the package, there 
are a total of seven cassette tapes and thirteen stories. On the first tape, 
Hannah tells her listeners that she holds each of them responsible in 
some way for her death, and that the tapes will explain why. After 
listening, each person must give the tapes to the next person on the list. 
She says that if anybody fails to pass them along, a copy of the 
recordings will be made public. The tapes also come with a map that 
listeners are meant to physically follow as they listen to her story. The 
narrative moves back and forth between Hannah's and Clay's thoughts 
and actions.  
The thirteen stories are as follows: (1) Justin Foley, Hannah's first 
kiss, started rumors that they did more than just kiss. (2) Alex Standall 
pitted Hannah and Jessica Davis against each other by voting Hannah 
"Best Ass of the Freshman Class." (3) Jessica Davis was upset by this 
and ended up hitting Hannah, leaving a scar on her forehead. (4) Tyler 
Down allegedly took pictures of Hannah through her window (she 
calls him a Peeping Tom). (5) Courtney Crimson, a super fake girl at 
school, started rumors that Hannah had sex toys in her bedroom. 
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As he's listening to Courtney's tape, Clay gets on the city bus and 
runs into his middle school crush, Skye Miller. He starts to wonder 
why Skye always isolates herself from everybody. They exchange a 
few words and then Clay gets off the bus, outside of Tyler Down's 
house. There, he runs into Marcus Cooley, who invites Clay to throw a 
rock at Tyler's window (which is already broken). He learns that 
Marcus is also on the tapes, so he must be guilty of something, too. 
Back to the tapes: (6) After getting matched up with Hannah 
through a Valentine's Day survey, Marcus tried to make a move on her 
in a booth at Rosie's Diner. She had to push him out of the booth and 
onto the floor to get him to stop. Still listening, Clay heads toward 
Rosie's (next stop on the map); on his way he sees the Crestmont 
Theater, where he and Hannah worked the previous summer. He got 
the job to be close to her, but he always let the rumors about her stand 
in the way of telling her how he felt. 
More recordings: (7) When Hannah ignored Zach Dempsey's 
attempts to comfort her after the incident with Marcus, Zach stole the 
notes of encouragement left for Hannah by classmates in her Peer 
Communications class. (8) Hannah met Ryan Shaver in a poetry class 
and really trusted him; until he stole a very personal poem of Hannah's 
and published it, leading to more ridicule for Hannah. 
Clay leaves Rosie's and finds his friend Tony waiting for him in the 
parking lot. Tony tells him that he is the one who has the second set of 
tapes, the ones that will be released to the public if Clay's tapes aren't 
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passed on according to Hannah's wishes. Clay is full of questions, but 
Tony refuses to answer anything until Clay listens to the next 
recording. So, the tapes: (9) The ninth tape features Clay and assures 
him that he had nothing to do with Hannah's suicide. He was actually 
really good to Hannah; he even confessed his feelings to her and they 
kissed (10) Justin Foley, from the first tape, is back on the recordings. 
This time, Justin allowed Bryce Walker to rape Jessica while she was 
unconscious. 
At this point, Tony explains that on the day of Hannah's death, he 
found the tapes waiting for him when he got home from school. When 
he realized what Hannah was up to, he called her parents to try to warn 
them, but he was too late. Since then, he's been following the people 
on the list making sure they follow Hannah's instructions. One last dive 
into the tapes: (11) After a party, Jenny Kurtz offered Hannah a ride 
home, but knocked down a stop sign with her car. Jenny refused to 
report the incident, and shortly after, there was a fatal accident at the 
stop sign. (12) One night, Bryce Walker started to touch Hannah in a 
hot tub, and he proceeded to rape her. (13) Mr. Porter, Hannah's 
guidance counselor, didn't take her seriously when she said she was 
suicidal, and he let her leave his office without getting her any help. 
The novel ends with Clay going to school the next day after mailing 
the tapes to Jenny. When he gets there, he sees Skye Miller, the girl 
from the bus. He walks toward her, saying her name. (adapted from 
https://shmoop.com/thirteen-reasons-why/summary.html)  
28 
 
2. Characters 
In this table below showed about the characters and characterized 
from the Thirteen Reasons Why novel that the researcher analysis. 
Table 4. Characters and Characterized 
No. Characters Characterized 
1. Clay Jensen Lack of confidence, good-guy, naive, anxiety, puts 
people on pedestals and don’t care enough. 
 
2. Hannah Baker A simple girl at heart, deeply romantic, smart, 
attractive, manipulative, ultimately and friendly. 
 
3. Justin Foley An awful, betrayal, caring, irrational, short 
tempered, arrogant and cruel. 
 
4. Alex Standall Bright, kind, caring person and take the 
responsibility for his actions. 
 
5. Jessica Davis Kind, loving, supportive girlfriend, arrogant, 
selfish and cruel. 
 
6. Tyler Down Socially awkward, uncaring, spiteful and selfish. 
 
7. Courtney Crimson Sweet, mindful, caring, friendly, manipulative, 
cowardly, unconcerned about others well-being. 
 
8. Marcus Cooley Intelligent, cruel, arrogant, selfish and unconcerned 
about others well-being. 
 
9. Zach Dempsey Kind, disrespectful and aggressive. 
 
10. Ryan Shaver Intelligent, arrogant and selfish. 
 
11. Jenny Kurtz Kind, care and lack of consideration. 
 
12. Bryce Walker A cruel, arrogant, spoiled, selfish and very 
dangerous individual. 
 
13. Mr. Porter Intelligent, somewhat caring and ineffective at his 
job. 
 
14. Tony Padilla Kind, caring and loyal person. 
 
15. Jeff Atkins Leader and well-being. 
 
16. Skye Miller Cold, unfeeling and like to reprimand. 
 
17. Mrs. Jensen Cold, straight and too much confident. 
 
18. Mrs. Bradley Care. 
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3. Jay Asher (Author of Thirteen Reasons Why Novel) 
Jay Asher was born in Arcadia, California on September 30, 1975. 
He grew up with a family that encouraged him to pursue all of his 
interests right after graduating from San Luis Obispo High School. It 
was here where he wrote his first two children’s books for a class 
called Children’s Literature Appreciation. After high school, he 
decided he wanted to become an elementary school teacher. Then he 
transferred to California Polytechnic State University in San Luis 
Obispo where he left his senior year in order to pursue his career as a 
serious writer. His genre is Young-Adult novel. He married Joan Marie 
on September 7, 2002. Throughout his life he worked in various 
establishments, including working as a salesman in a shoe store and in 
libraries and bookstores. Many of his work experiences influenced 
some aspect of his writing. 
He has published three books to date, Thirteen Reasons Why, a 
2007 New York Times best-selling young-adult fiction novel, and The 
Future of Us, co written by Carolyn Mackler and "The Bible". He has 
written several picture books and middle school humor novels. 
Thirteen Reasons Why has won several awards and has received five 
stars from Teen Book Review. It also has received high praise from 
fellow authors such as Ellen Hopkins, Sherman Alexie, Chris Crutcher, 
and Gordon Korman. 
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Asher is a fan of the TV series How I Met Your Mother. He cites it 
as a major influence on his work. Netflix released a series based on 
Asher's novel, Thirteen Reasons Why, with Selena Gomez as an 
executive producer on March 31, 2017. 
The Future of Us (2011) This was co-written with Carolyn 
Mackler. This is the story of Josh and Emma, two teenagers who used 
to be best friends until a huge misunderstanding. After 15 years later 
they meet by using Facebook as media, they are able to change their 
destinies. What Light (2016) Sierra's family runs a Christmas tree 
farm in Oregon, it's an idyllic place for a girl to grow up, except that 
every year they have to pack up and move to California to set up their 
Christmas tree lot for the season. So Sierra lives two lives: her life in 
Oregon and her life at Christmas and leaving one always means 
missing the other. Until this particular Christmas, when Sierra meets 
Caleb, and one life begins to eclipse the other. 
 
D. Critical Discourse Analysis 
1. Definition of  Discourse 
The word discourse has originally come from a Latin word 
discursus which is denoted to conversation or speech. However in 
modern science the discourse has taken various rather broad meanings. 
So discourse refers to too wide an area of human life, here the term 
discourse is explained from only the point of view of Linguistics 
especially Applied Linguistics. The linguists are divided into two 
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groups for denoting the discourse. One group refers it to texts only 
while the other refers it to speech. Fairclough has divided it into two 
broad categories: Discourse as an abstract noun denoting language in 
use as a social practice with particular emphasis on larger units such as 
paragraphs, utterances, whole texts, or genres. Discourse as a 
countable noun (one that permits pluralization) denoting a practice not 
just of representing the world, but of signifying the world, constituting 
and constructing the world in meaning (Fairclough, 1992). 
Furthermore, Cook (1990) stated that novels as well as short 
conversations or groans might be equally rightfully named 
“discourses”. 
 
2. Critical Discourse Analysis 
Critical Linguistics (CL) was developed by a group of linguists and 
educationists in the late 1970s. In the beginning Critical Linguistics 
(CL) was concerned with literary theory. CL may be said as the 
application of a particular set of linguistic procedures to texts to 
uncover the hidden cultural and ideological meanings. So to unveil the 
hidden ideology was the basic aim of CL and the same is the central 
point of analysis of Critical Discourse Analysis (CDA). Eventually CL 
gave birth to CDA and with the works of Fairclough and Wodak etc. 
CDA has become a separate field of educational research. Critical 
Discourse Analysis is that type of discourse analytical research which 
basically examines the way social power abuse or dominate. In this 
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term, Critical Discourse Analysis, the word critical is self-explanatory 
which refers to viewing critically the hidden ideology and social power. 
According to Fairclough (1995), Critical discourse analysis (CDA) 
is an interdisciplinary approach to the study of discourse that views 
language as a form of social practice. Scholars working in the tradition 
of CDA generally argue that (non-linguistic) social practice and 
linguistic practice constitute one another and focus on investigating 
how societal power relations are established and reinforced through 
language use. 
Roger (2011) stated that Critical discourse analysis is a problem-
oriented and transdisciplinary set of theories and methods that have 
been widely used in educational research. Perhaps this is so because of 
the many areas of commensurability that exist between educational 
research and critical discourse analysis. To begin, she considered just 
three of these areas. First, educational practices are considered 
communicative events; it therefore stands to reason that discourse 
analysis would be useful to analyze the ways in which the texts, talk, 
and other semiotic interactions that learning comprises are constructed 
across time and contexts.  
Second, discourse studies provide a particular way of 
conceptualizing interactions that is compatible with sociocultural 
perspectives in educational research (Gutiérrez, 2008; Lewis, Enciso, 
& Moje, 2007). A shared assumption is that discourse can be 
understood as a multimodal social practice. That is, discourse reflects 
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and constructs the social world through many different sign systems. 
Because systems of meaning are caught up in political, social, racial, 
economic, religious, and cultural formations which are linked to 
socially defined practices that carry more or less privilege and value in 
society, they cannot be considered neutral (Blommaert, 2005; 
Fairclough & Wodak, 1997). A third area of commensurability is that 
discourse studies and educational research are both socially committed 
paradigms that address problems through a range of theoretical 
perspectives. 
In Dijk’s editorial statement for the first issue of Discourse & 
Society,  declares that the journal aims to “bridge the well-known gap 
between micro and macroanalyses of social phenomena”, that 
“research published in D&S focuses especially on the complex 
relationships between structures or strategies of discourse and both the 
local and global, social and political context”, and that “both text and 
context need explicit and systematic analysis, and this analysis must be 
based on serious methods and theories” (1990). A later statement on 
preferred papers for the journal states that “analysis should be as 
detailed, explicit and systematic as possible, that is, be guided by 
theoretical concepts, and not be limited to mere paraphrases or 
quotations” (D&S 2, 1991). 
It is broadly premised upon the sort of view of discourse analysis 
set out by Dijk in his editorial statement and particularly on the need 
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for discourse analysis to map systematic analyses of spoken or written 
texts onto systematic analyses of social contexts. 
 
3. Scope of Critical Discourse Analysis 
According to Awan and Yahya (2016) the areas or fields of 
discussion which come under the discipline of Critical Discourse 
Analysis can be summarized: 
Critical Discourse Analysis deals with social orders which are 
historically situated. Critical Discourse Analysis deals with social 
orders and social processes which can be individual. Critical Discourse 
Analysis deals with ideology. Critical Discourse Analysis deals with 
power and power relations both individual and social. Critical 
Discourse Analysis analyze people’s social behaviors which are 
manifested in their discourses. Critical Discourse Analysis views the 
link between text and society. Critical Discourse Analysis uncovers the 
covert position of individual and social as well. 
 
4. Levels of Critical Discourse Analysis 
Fairclough (1989) describes three levels of analytical approach of 
Critical Discourse Analysis. 
a. Description. 
It is the level or stage which deals with text to reveal relation, 
identity and ideology i.e. its formal properties of the text that 
concerns with what a text says. 
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b. Interpretation 
This stage is concerned with the relation of text with social practice 
i.e. text is seen as a process of production, and as a source in the 
process of interpretation. 
c. Explanation 
Explanation is concerned with the relationship between interaction 
and social context i.e. it determines the processes of production and 
interpretation, and their social effects. 
 
 There are several ways to analyze and bridge levels macro and 
micro approachby Dijk (1991): 
a. Members–groups: Language users-engage in discourse as members 
of (several) social groups, organizations, or institutions; and 
conversely, groups thus may act "by" their members. 
b. Actions–process: Social acts of individual actors are thus 
constituent parts of group actions and social processes, such as 
legislation, newsmaking, or the reproduction of racism. 
c. Context–social structure: Situations of discursive interaction are 
similarly part or constitutive of social structure; for example, a press 
conference may be a typical practice of organizations and media 
institutions. That is, "local" and more "global" contexts are closely 
related, and both exercise constraints on discourse. 
d. Personal and social cognition: Language users as social actors have 
both personal and social cognition: personal memories, knowledge 
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and opinions, as well as those shared with members of the group or 
culture as a whole. Both types of cognition influence interaction and 
discourse of individual members, whereas shared "social 
representations" govern the collective actions of a group. 
 
Wodak (2001) has put forward some features for the historical 
approach to CDA as follows: 
a. This approach is interdisciplinary. Like other critical linguists, 
Wodak acknowledges the intricacy of the relationship between 
language and society. As a result he believes that CDA is 
interdisciplinary in nature. 
b. This interdisciplinary nature could be seen both in theory and 
practice. He combines argumentation theory and rhetoric with 
Halliday’s Functional Linguistics. 
c. This approach is problem-oriented rather than emphasizing some 
special language issues. 
d.  Methodology and theory are chosen through eclecticism. 
e. In this approach the analyst is always on the move between theory 
and empirical date. 
f. Historical context will go under investigation and will be 
incorporated into the analysis of discourse and texts. 
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Based on the explaining above, the researcher will uses Fairclough 
approach because this approach more rigid and appropriate with the 
data that the researcher will analyze. 
 
5. Novels and Critical Discourse Analysis 
As described earlier Cook believes that novels as well as short 
conversations or groans might be equally rightfully named discourse. 
So from Cook’s point of view, it is obvious that the theory of Critical 
Discourse Analysis can be applied to the novels. 
Van Dijk (1983) affirms that by analyzing a story (or novel), the 
experts have concluded that story telling has not only different 
structural categories according to the cultures, but also story telling 
puts particular constraints. 
 
E. Implication on Educational Psychology Perspective 
Psychology may be defined as, “the scientific study of behavior and 
mind” (Passer, 2001). The term “behavior” includes what organisms think 
as well as what organisms do. While as stated by Dennis Coon, “Behavior 
is anything you do such eating, sleeping, talking, thinking and even 
sneezing” (1980). Meanwhile Linda Davidoff states, “Behavior covers 
everything that people and animal do such as actions, emotions, ways of 
communication, developmental processes, and mental processes” (1987). 
From the statements above, we can infer that psychology is a science 
which studies the psychic activities of human beings. According to 
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Zimbardo (1985), psychology has some functions. The first is to describe 
what happens; here, the descriptions are the statements about the behavior 
of humans and the conditions which make the behavior arise. The second 
is to explain what happens; that is to predict what will happen and then at 
last, to control what happen. And for the applied psychology, there is still 
one function, which is to improve the quality of human life. Hence, 
psychology is also the way for human to learn and to understand human 
being as the individual or as the member ofsociety. 
Otherwise, psychology has related to bullying’ impact, Cory Elfrink, 
Program Coordinator, from University of Missouri’s College of Education 
stated that the effects of bullying aren’t temporary, but last long into 
adulthood, and vary depending on the role of the person in the bullying 
situation. 
1. The Victim 
The long-lasting psychological impacts stem directly from the short-
term impacts that children experience as the result of being 
consistently bullied. Depression and anxiety tend to characterize their 
emotional outlook well beyond the bullying years, extending into their 
adult lives where they become chronic, sometimes life long, problems. 
These issues make eating, sleeping, working, exercising and engaging 
in interesting hobbies more difficult. They also make it more difficult 
to make and keep relationships, whether with friends or romantic 
partners. 
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And according to the American Academy of Experts in Traumatic 
Stress, the conventional “sticks and stones” wisdom about what kind 
of bullying really causes lasting damage is backwards: It is actually 
emotional harm that lasts much longer than physical harm. Especially 
during childhood, when bodily damage heals readily, the victim’s self-
image may be permanently maimed bullying is an attempt to instill 
fear and self-loathing. Being the repetitive target of bullying damages 
your ability to view yourself as a desirable, capable and effective 
individual. 
This results in the bully victim’s inability to trust himself or herself 
as a capable individual. In particular, this has effects during tough or 
difficult times, where the victim has been taught they are too weak or 
hopeless to persevere, and so they do not. This can have major 
repercussions for work, relationships and other trying life situations 
that require persistence and grit to overcome or succeed in. 
They also have difficulty trusting people, have reduced 
occupational opportunities, and grow into adulthood with the tendency 
to be loners. They make fewer positive choices and act less often in 
defense of their own happiness, owing mostly to the lack of perceived 
control instilled in them during their childhood bullying. 
 
2. The Bully 
Bullies often grow up to be unhappy adults. Their methods of 
relating to the world around them often don’t work very well in 
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adulthood, where quick tempers and violent actions are generally 
shunned by society. They may have difficulty holding down a job, 
retaining friendships and maintaining romantic or even family 
relationships. 
They may also be at greater risk for suicidal thoughts and 
behaviors, though this is more likely when they are bullied in addition 
to acting as a bully. However, most of the research that has been done 
has concentrated on the effects of bullying on those who get bullied 
rather than those who perpetrate the behavior, so reports are limited of 
the lifelong impacts on bullies themselves. However, it is indisputable 
that bullies are at greater risk for antisocial personality disorder. 
 
3. Both 
Not surprisingly, those that both bully and were bullied at the same 
time display some of the most severe emotional handicaps in later life. 
According to the study, they are at even at even greater risk for long-
lasting psychological disorders than being either a bully or being 
bullied on its own. And although this class of children, according to 
the study, had an elevated risk of family hardship at home, this was not 
the only defining factor. 
Bully/victims also had elevated rates of childhood psychiatric 
disorders, agrophobia, panic disorder and generalized anxiety. 
Interestingly, when bully/victims were followed into young adulthood, 
they were at even greater risk of suicidality (suicidal or self-harmful 
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thoughts) than pure victims. While only 5.7 percent of young adults 
who were neither bullies nor victims reported thoughts of suicide, a 
whopping 24.8 percent of bully/victims reported it. They also had the 
highest levels of depression, anxiety and panic disorder. This indicates 
that something about the combined nature of both being a bully and 
being bullied is very harmful indeed. 
This is an excellent reason to talk to children about the harms of 
bullying and ensure that they have useful, actionable ways to respond 
to a bullying situation when they see it. When children feel as though 
they can do something about unfair behavior, they avoid the issues that 
often attend helplessness, such as depression and anxiety. 
 
F. Previous Studies 
For the previous studies, the researcher choose: 
1. The Blame Game or Sharing the Blame?: Hearing Stakeholders Talk 
about Each Other: A Critical Discourse Analysis on School Bullying 
by Isaac Karikari, Ph.D. and James Brown, Ph.D. Journal. 2017. The 
found that there were some variations as well as similarities in how the 
participants view bullying. The participants spoke of bullying in 
sociological and psychological terms. Sociologically: Bullying is 
presented as a function of our social structures. Psychologically: 
Bullying is related to or linked to children’s mental health, emotive 
and affective conditions. Each shares views that suggest parents are 
responsible or have a role to play in the incidence of bullying as well 
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as bullying prevention. Additionally, they share views that suggest 
students are active agents in the occurrence of bullying. Also, all the 
groups were involved in some form of differentiation. They 
contextualized bullying noting that schools, school districts and 
townships differ from each other. They also noted that, students differ 
from each other. 
2. Deacreasing Bullying Behaviors Through Discussing Young-Adult 
Literature, Role-Playing Activities, And Establishing A School-Wide 
Definition Of Bullying In Accordance With A Common Set Of Rules 
In Language Arts And Math by Jennifer Holmgren, Jennifer Lamb, 
Megan Miller and Christina Werderitc. Thesis. 2011. They found that 
the teacher uses examples of bullying found in literature with which 
students were familiar and unfamiliar. While reading literature, students 
were able to empathize with different characters facing difficult bullying 
situations. Students then began role-playing through a several skits 
bullying situations; these situations had students acting out how bullying 
situations develop and can be defused. After role-playing written skills, 
students created their own and presented these to the class; to help the 
class understand real situations students have faced.  
 
Based on the previous studies above, the researcher found the 
similarities between them and this research, they are analyzing about 
bullying act. In the first gap, it tells about approach which the researcher 
used for analyzing bullying. In the second gap, it tells about using novel as 
the media to prevent bullying.  
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CHAPTER III 
METHOD OF RESEARCH 
 
A. Research Design 
This research used qualitative method which design in content 
analysis. It was conducted by using content analysis because the data was 
colected from the text. The researcher used Critical Discourse Analysis as 
the approach for analysing the content of the novel. Leedey (1980) stated 
that research design is the matter of thinking, imagining, and thinking 
more some more. It means that research design is a place to put and devote 
all of the researcher’s opinion and thought. In this research design, the 
researcher exposes the design of the research involving the thinking 
process of this study. 
 
B. Data and Source of The Data 
Lofland and Lofland (1995) claimed that the main data sources used 
in qualitative research is words, actions and the other data addition is 
needed such as document, photo and etc.  
The Source of this research is Thirteen Reasons Why novel by Asher. 
The novel was chosen for the primary data analysis which has words that 
contain with bullying acts. The main emphasis for selecting the chunks, 
were those sentence or paragraph which contains of bullying action which 
highlight on the basis of Donellan (2006) and Rigby theories. The 
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secondary data are the other theories, books, journals and articles which 
contains of bullying act that can support the primary data. 
 
C. Technique of Collecting Data 
In this research, the researcher used document study as the technique 
of collecting data. To reveal the discourse from the novel, there are three 
steps that implied to analyze the bullying act, follows. 
1. The researcher chooses one novel that wants to analyze which is The 
Thirteen Reasons Why novel and read the novel overall repeatedly.  
2. The researcher collected the data which are appropriate with the 
problem statement, that are bullying words from The Thirteen Reasons 
Why novel. 
3. The researcher made a coding. Codes usually are attached to data 
“chunks” of varying size and can take the form of a straight forward, 
descriptive label or a more evocative and complex one (Miles & 
Huberman 1992). The researcher identified the data based on coding 
according to the problem statement. 
 
D. Trustworthiness of Data 
In qualitative research, there is a common technique that is usually 
used toincrease the research data validity. This technique is called 
Triangulation. Triangulation is defined as technique of collecting data by 
combination of some different data sources (Sugiono, 2009). The aim of 
triangulation is to increaseone understands of whatever being investigated.  
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In this research, the researcher used triangulation to get the data 
validity. Sutopo (2002) states that triangulation is a technique to check the 
validation of the data which employs other thing. There are four kinds of 
triangulation technique in research, they are: investigation triangulation, 
methodological triangulation, the document triangulation, and the 
theoretical triangulation (Patton in Sutopo, 2002).  
In this research, the researcher used the type of data triangulation 
technique. She used two sources to validate the data, as follows: 
1. Theoretical triangulation. The result of this research is called thesis 
statement. Then, the thesis statement is compared with another 
theories perspective which appropriate with this research to avoid 
individual bias. 
2. Proof reader, to confirm the result of analysis with the expert of 
this field that is Mr. Agustinus Suriyono, M.Pd. The confirmation 
is used for making the researcher’ perception stronger and to avoid 
bias and subjectivities so it can be reached the like-minded 
reliabilities. 
 
E. Technique of Analyzing Data 
Depending on the basic CDA approach of the qualitative research, 
many methods exist for analyzing data. Miles and Huberman (1994) state 
that qualitative data analysis consists of three concurrent flows of activity: 
data reduction, data display, and conclusion drawing/verification. 
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To analysis the problem statement about Types, Levels and Meaning 
the researcher took some steps, follow as: 
1. Data Reduction 
Data reduction is summarizing, choose things that are fundamental, 
focusing on things that are important, look for themes and patterns. 
Thus, the reduced data provides a clearer picture, and go easy for 
researchers to conduct further data collection, and look for it when 
needed. The researcher idintifies the data form the dialogues in 
Thirteen Reasons Why novel that contains types and levels of bullying 
according to Donellan and Rigby. 
 
2. Data Display 
After the data is reduced, then the next step is to display the data. 
Miles and Huberman in Sugiyono (2011) states that the most frequent 
form of display data for qualitative research data in the past has been 
narrative text. Looking at displays help us to understand what 
happening and to do something and further analysis or caution on that 
understanding. The researcher will displays the coding data which are 
bullying words according to Donellan’ and Rigby’ classification and 
then present them into research problem. 
In this research, the data display conducted in some steps that can 
make a code  as (C1SA/CJ/001/SH/L1/NH) that means:  
C1SA= Cassette 1: Side A (Chapter) 
CJ = Character’s name 
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001 = The order of the data number 
SH = The type of bullying 
L1 = The level of bullying 
NH = The setting of bullying action  
 
To make a classification of data analysis, the recearcher used code 
to each data. There are: 
a. The code of C1SA is initial of the where is the chapter in novel 
belong. C is for cassetee, 1 is for number of cassette, S for side, 
A is for the name of side that used. 
b. The code of CJ is the initial of the character’ name. For 
example, CJ as Clay Jensen; HB as Hannah Baker; JF as Justin 
Foley; AL as Alex Standall; JD as Jessica Davis; TD as Tyler 
Down; CC as Courtney Crimson and etc. 
c. The numberal of 001, 002, 003,... are used for showing the 
order of the data number. 
d. SH is showed of the bullying type. There are eight 
classification of the type of bullying: 
HB  : Homophobic Bullying 
RB  : Racist Bullying 
BB  : Beat Bullying 
VA : Verbal Abuse 
GA : Gesture Abuse 
PM : Physical Mean 
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RB  : Rellational Bullying 
SH  : Sexsual Harassment 
CB  : Cyber Bullying 
e. L1 is showed of the level of bullying. There are kinds of Level 
of bullying: 
L1  : Level 1 
L2  : Leve 2 
L3  : Level 3 
f. NH is showed of the setting (Time and Place), there are: 
1) Time 
M : Morning 
A : Afternoon 
E : Evening 
N : Night 
D : Midnight 
2) Place 
S : School 
Hw : Hallway 
H : Home 
FH : Friend’s House 
R : Road 
P : Public Area 
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3. Conclusion Drawing 
Conclusions in qualitative research may be able to answer the 
problem formulation formulated from the beginning, but maybe not, 
because as has been stated that the problem and the formulation of the 
problem in qualitative research is still tentative and will be developed 
after research in the field. The researcher tries to drawing conclusion 
by analyzing the data which is contains of bullying words that 
revealed in the dialogue spoken by the characters of the novel using 
CDA approach. In this stage, the data will be analyzed by using CDA 
theory by Fairclough which focuses on instantiation of a social 
practice (political, ideological, and so on) and socially constructed 
processes of production, distribution, and consumption which 
determine texts are made, circulated, and used. 
Last, to analyze the overcome of bullying that found in the novel,the 
researcher will uses a diagram flow from Miles and Huberman (1994) that 
will be connected with the theory from Fairclough. 
 
Figure 1. The components of analyzing data: Interactive Model 
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From the diagram above, qualitative data analysis is an ongoing, 
repetitive and continuous efforts. The problem of data reduction, data 
display and conclusions/verification are success stories in sequence as 
follow-up analysis activities. 
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CHAPTER IV 
FINDING AND DISCUSSION 
 
This chapter provides answers to the stated problems presented in Chapter One 
i.e.: (1) What are the types and the levels of bullying that found in Thirteen 
Reasons Why Novel by Asher? (2) What is the meaning of bullying issues that 
found in Thirteen Reasons Why Novel by Asher by using Critical Discourse 
Analysis? It covers two parts. They are the data finding and discussion. As 
mentioned in previous chapter, this research was conducted based on Critical 
Discourse Analysis in Fairclough’s version. The findings and their interpretation 
are presented by making use of table. Some experts quoted verbatim from the 
selected bullying act of Thirteen Reasons Why Novel are also presented when 
necessary. 
 
A. FINDINGS 
1. The Types and The Levels of Bullying That Found in Thirteen 
Reasons Why Novel by Asher 
a. Types of Bullying 
The types of bullying that are found in the Thirteen 
Reasons Why Novel by Jay Asher are Homophobic, Racist, Beat, 
Verbal abuse, Gestural abuse, Physical mean, Relational bullying, 
Sexual harassment, Cyber Bullying. The detail is given in the 
following table 5. 
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Table 5. The Occurrence of Types of Bullying 
No Types Coding Bullying Act Freq. Precentage 
1 Homophobic C2SB/TD/012/HBB/L1/NH Lesbian 1 2.4% 
2 Racist C1SB/BW/009/RPMSH/L1/EP 
Gender 
 
1 2.4% 
3 Beat 
C1SA/E/003/BBRBSH/L1/ENHS 
Threatening 
messages 
5 12.1% 
C1SA/E/004/RBVAGARBSHCB/L2/HwS Share a pictures 
C1SA/JF/006/BBVAGARBCB/L3/MS Share a pictures 
C2SB/TD/011/B/L1/NH Share a pictures 
C2SB/TD/012/HBB/L1/NH Share a video 
 
4 
Verbal 
abuse 
C1SA/HB/001/VA/L1/ASR Intimidating  
5 12.1% 
C1SA/CJ/002/VAGARB/L1/MH Insulting  
C1SA/E/004/RBVAGARBSHCB/L2/HwS Insulting  
C1SA/E/005/VA/L1/AS Unfair Critism 
C1SA/JF/006/BBVAGARBCB/L3/MS Unfair Critism 
 
5 
Gestural 
abuse 
C1SA/HB/001/VA/L1/ASR Smirk  
7 17.1% 
C1SA/CJ/002/VAGARB/L1/MH Averting one’s gaze 
C1SA/E/004/RBVAGARBSHCB/L2/HwS Averting one’s gaze 
C1SA/JF/006/BBVAGARBCB/L3/MS Laugh at someone 
C1SB/AS/007/GBSH/L2/MS Averting one’s gaze 
C1SB/AS/008/GAPMRBSH/L2/MAS Averting one’s gaze 
C3SA/CC/013/GA/L2/NP Averting one’s gaze 
 
6 
Physical 
mean 
C1SB/AS/008/GAPMRBSH/L2/MAS Smack 
6 14.8 % 
C1SB/BW/009/RPMSH/L1/EP Assault someone 
C2SA/JD/010/PM/L1/AP Assault someone 
C4SA/ZD/015/PM/L2/AS Hiding belongings 
C4SB/RS/016/PM/L1/ASP Hiding belongings 
C7SA/P/020/PM/L1/MS Strinking 
 
7 
Relational 
bullying 
C1SA/CJ/002/VAGARB/L1/MH 
Coalitions to against 
someone 
5 12.1% 
C1SA/E/003/BBRBSH/L1/ENHS Exclude someone 
C1SA/E/004/RBVAGARBSHCB/L2/HwS Coalitions to against 
someone 
C1SA/JF/006/BBVAGARBCB/L3/MS Persuading people 
C1SB/AS/008/GAPMRBSH/L2/MAS Persuading people 
 
8 
Sexual 
harassment 
C1SA/E/003/BBRBSH/L1/ENHS Spreading rumor 
9 22% 
C1SA/E/004/RBVAGARBSHCB/L2/HwS Touching 
C1SB/AS/007/GBSH/L2/MS Spreading rumor 
C1SB/AS/008/GAPMRBSH/L2/MAS Touching 
C1SB/BW/009/RPMSH/L1/EP Touching 
C2SB/TD/011/B/L1/NH Touching 
C3SB/MC/014/SH/L1/EP Touching 
C5SB/BW/018/SH/L3/NFH Rape 
C6SB/BW/019/SH/L3/NFH Rape  
 
9 
Cyber 
Bullying 
C1SA/E/004/RBVAGARBSHCB/L2/HwS Using IT 
2 5% 
C1SA/JF/006/BBVAGARBCB/L3/MS Using IT 
 
Total 
 
41 
 
100% 
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Based on the table above, the sexual harassment (22%) is 
the most dominance from all of the type. It is caused, everyone 
who got that felt embarrased to tell everyone about it. Usually, the 
laws and customs indifferent with the rape victim. During the court 
proceedings, instead of being treated as victims, they are often 
cornered like a prisoner. Furthermore, they think rape victims only 
playing victims. In this novel, Hannah Baker and Jessica Davis 
raped by Bryce Walker but they just keep silent about it. They felt 
shame for what they got, afraid being victim-blamer and cannot to 
do anything because the Bryce status’ power. 
Besides, Homopobhic (2,4%) and racist (2,4%) become the 
subordination. It is caused homophobic and racist still risk to 
reveal. In this novel, when Courtney Crimson got interest to 
Hannah Baker, She just sleepover in Hannah’ home and pretend 
that she is care with Hannah and tell her that they will catch Tyler 
Down together, but they just did something weird. 
 
b. The Levels of Bullying 
The Levels of bullying that are found in the Thirteen 
Reasons Why Novel by Jay Asher are one, two and three based on 
Yen and Tang (2014) theory.  
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Table 6.The Occurrence of Levels of Bullying 
No Level Coding Bullying Act Effect Freq % 
1. 
Level 
One 
C1SA/HB/001/VA/L1/ASR 
Verbal Bullying 
Gestural Abuse 
 
Traumatic  13 65% 
C1SA/CJ/002/VAGARB/L1/MH 
Verbal Bullying 
Gestural Abuse 
Relational Bullying 
 
C1SA/E/003/BBRBSH/L1/ENHS 
Beat 
Relational Bullying 
Sexual Harassment 
 
C1SA/E/005/VA/L1/AS 
Verbal Bullying 
 
C1SB/BW/009/RPMSH/L1/EP 
Racisct 
Physical Meaning 
Sexual Harassment 
 
C2SA/JD/010/PM/L1/AP 
Physical Meaning 
 
C2SB/TD/011/B/L1/NH 
Beat 
Sexual Harassment 
 
C2SB/TD/012/HBB/L1/NH 
Homophobic 
Beat 
 
C3SB/MC/014/SH/L1/EP 
Sexual Harassment 
 
C4SA/ZD/015/PM/L2/AS 
Physical Meaning 
 
C4SB/RS/016/PM/L1/ASP 
Physical Meaning 
 
C5SA/HB/017/VA/L1/NFH 
Verbal Bullying 
 
C7SA/P/020/PM/L1/MS 
 
 
Physical Meaning 
 
 
2. 
Level 
Two 
C1SA/E/004/RBVAGARBSHCB/L2/
HwS 
Beat 
Verbal Bullying 
Gestural Abuse 
Relational Bullying 
Sexual Harassment 
Cyber Bullying 
 
Traumatic 
 
Physically 
Respons 
(Vomit, 
tremor, 
fever and 
etc) 
4 20% 
  C1SB/AS/007/GBSH/L2/MS 
Gestural Abuse 
Sexual Harassment 
  C1SB/AS/008/GAPMRBSH/L2/MAS 
Gestural Abuse 
 
Relational Bullying 
Physical Meaning 
Sexual Harassment 
  C3SA/CC/013/GA/L2/NP 
Gestural Abuse 
 
Gestural Abuse 
 
 
3. 
Level 
Three 
C1SA/JF/006/BBVAGARBCB/L3/M
S 
Beat 
Verbal Bullying 
Gestural Abuse 
Relational Bullying 
Cyber Bullying 
 
Suicide 3 15% 
  C5SB/BW/018/SH/L3/NFH 
Sexual Harassment 
 
  C6SB/BW/019/SH/L3/NFH Sexual Harassment 
 
 
Total 
 
20 100% 
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In the following table, it shown that Level one is the most 
dominance because level one is everyone usually do and they are 
not realize that they do bullying. They think, it was to having fun. 
For level two and three were done for people who have dominate 
in the society. In the novel, Justin Foley, Marcus Cooley and other 
is doing easily of bullying in Level one and two. 
 
2. The Meaning of Bullying Issues That Found in Thirteen Reasons 
Why  Novel by Asher Using Critical Discourse Analysis 
For the detail of the analysis can be seen in the some of the 
analysis. 
 
Datum 1 
HB/001/VA/L1/Asr 
 
“You are being watched” 
 
Context situation: 
Hannah Baker, the freshman student that being the dead girl, sent a 
dozen of tapes that wants everyone whom get will listen on it, they 
that be a reasons of her death. 
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Description: 
The scheme built in this scene is associated with students activities. 
It is the classification of bullying act of the novel entitled “Thirteen 
Reasons Why”. This scene itself shows us about the pre-existing 
classification scheme of it. Here are some points that indicate the 
relational values which are shown by text: 
The text tells the relationship between the subject is unequal one. 
The researcher said unequal because Hannah firmly in the control of 
the way she talked in the tapes to warn people on her list that being a 
reason why she is dead. It is proven by “You are being watched” that 
associated as the declarative sentence which use to inform someone. 
The informer has schemata to say that, it means Hannah has higher 
position than people who will be informed. Therefore, the use of 
pronoun “You” refers to the bullies and Hannah wanted to show her 
power to make them realize about what they already did to her. Then, 
watched itself is showing as bullying actthat indicates about 
menacing. Giving an alert is belonging to gestural abuse. 
Based on Nurgiyantoro, the researcher reveals the plot is telling 
about dead girl who send a dozen of tapes to her senior high school 
friends. The writer (Asher) showed the main character Hannah as 
develop character that using stream of consciousness technique to 
reveal what Hannah feels. It can be proven by the monologue she used 
in novel as narrator to control someone feeling. The stream of 
consciousness technique cannot be separated from the character 
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reaction, the receiver. Then, from the setting is she lived on the tapes 
while the bullies listen on it. Based on her setting, implied that 
Hannah wants to intimidate her bullies after she is dead. 
  
Interpretation: 
The researcher shall begin this part with the interpretation of 
situational context by using Fairclough’s framework that is already 
explained in his book, Language and Power (1989). First, in terms of 
“You are being watched”, the activity type of this scene is related to 
the bullying activity in a high school. This type of activity actually 
emerges to have a dual institutional status, in education and in social 
status. Second, in terms of who is involved and in what relations, the 
subject positions for the participants are: (i) speaker and addressee 
(which is associated with the situation, and its position is constantly 
exchanging between both participants); and, regarding the sets of 
identity given by the dual institution status, we have (ii) a student and 
students which is associated with the activity type and a bullied and 
bullies for  those  of  social. Other relevant aspect of parsticipant 
found in this scene is Hannah Baker who get bullied by her senior and 
friends from school. 
The researcher assumed that Hannah wants to make her 
bullies realize about what they doto Hannah by menacing them used 
tapes that recorded her voice before she is dead. The researcher reads 
Hannah defines the purpose of that sentence as the strategic purpose 
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of her in building certain kind of impression to intimidate the bullies 
by saying “You are being watched”. It means Hannah wanted to tell 
the bullies about someone is wacthing after Hannah is gone. 
In case of the intertextual context, we have to notice that the 
activity type of the text is related to the bullying act in a high school 
that concerns with the diversity of status in the LA in United  States. 
The bullies itself comes from the popular and high society, while 
Hannah comes fromthe minority groups, because she is a freshman. 
Being a freshman make her cannot do anything when she got bullied. 
So, she just redeem her angry and that is coming as depression which 
leads to suicide. 
 
Explanation: 
As for the explanation stage, the researcher also adopted 
Norman Fairclough’s way in analyzing the tatcherism discourse by 
seeing it as an element in social processes at the institutional and 
societal levels (1989). First, the institutional matrix that can be found 
in this discourse is related to the school.  It is a student activity which 
is a part of bullying act of the school. As the researcher hasread in this 
novel, the bullying act includes some students who is diverse in 
background. 
This discourse belongs to the institutional processes which the 
researcher have divided into two: (i) the struggle between bullied and 
bullies, and (ii) the struggle of Hannah in creating a certain kind of 
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impression of an intimidation to the bullies.  It  is ideologically  
determinative in ways Hannah gets respect on her position as a new 
student in class. She does it by maintaining her existance after she is 
dead. It is obvious just by her expressions voice while record on the 
tapes. Hannah’s power in controlling the bullies is challenged. If the 
students who bullies her reminds silence, Hannah appears in stereo to 
make them convey again and again. She makes her position as a 
victim. However, the researcher has considered this as a good of 
strategy because the bullies fully give attention to her voice. 
The researcher categorized this discourse as a part of a societal 
process which is a struggle between a superior and inferior. This novel 
takes setting of place in LA in United States, a place where we can see 
some cases of social struggles due to its diverse society.  
  
 
 
Datum 2 
 
E/002/VAGARB/L1/MH 
 
Tomorrow at school, someone will laugh when they see me, or 
they’ll smirk and look away. And then I’ll know. And then? What 
willI do then? I don’t know.” 
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Context Situation: 
Clay Jensen, include in Hannah Baker list, thinks that Hannah 
Baker’s dozen is joke to bully him. 
 
Description: 
The scheme built in this scene is associated with students activities. 
It is the classification of bullying act of the novel entitled “Thirteen 
Reasons Why”. This scene itself shows us about the existing 
classification scheme of it. Here are some points that indicate the 
relational values which are shown by text: 
The interogative sentence that used by Clay is indicating that he 
denies or dissociates from that case. Here, interogative sentence shows 
that Clay wants to make sure that the dozen is a joke from someone to 
bullies him. It can be proven by modality “will” that he used in 4 
times. Using of modality has purpose to make prediction for 
something happen in the future that he shouldn’t be the reason of 
Hannah’ dead. The diction of laugh, smirk, look, know and do is 
becoming as clay’s ideology for the bullies after he received that 
dozen and it shows about bullying act. Clay said that there are bullies 
in his schools and he is afraid that he will be a target, that means the 
bullies have more power than him to make him gets an anxiety. The 
diction of laugh, smirk, and look theirself is leading to the action of 
bullying that belong to Verbal, Gestural, and Relational bullying at the 
level one.  
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Based on Nurgiyantoro, the researcher found that the writer tells 
about the male lead character Clay, in the first chapter as anxious guy 
is proven by he think too much what will happen tomorrow. He listen 
the tapes in his room to make sure that no one did know what he is 
doing shows that he is an introvert person. It also shows his reaction 
for Hannah‘s stimulating words from the tapes. 
  
Interpretation: 
The researcher shall begin this part with the interpretation of 
situational context by using Fairclough’s framework that is already 
explained in his book, Language and Power (1989). First, in terms of 
“someone will laugh when they see me, or they’ll smirk and look 
away”, the activity type of this scene is related to the bullying activity 
in a high school. This type of activity actually emerges to have 
anindividual of struggle at the institutional level, in social status. 
Second, in terms of who is involved and in what relations, the subject 
positions for the participants are: (i) speaker and addressee (which is 
associated with the situation, and its position is constantly exchanging 
between both participants); and, regarding the sets of identity given by 
the individual institution status, we have (ii) a student and his thought 
which is associated with the activity type and a bullied and bullies for  
those  of  social.  
It is proven by showing monolog sentence about struggles 
between a student and bullies authority, correspondingly, one can see 
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the text as social struggle at the institutional level within the school, as 
a social institution, and as an example of a more general struggle at 
the societal level between (certain groupings of) inferior students and 
superior that be a power-holders of various sorts. The researcher 
assumed that Clay wants to make sure about what he already did to 
Hannah but he was afraid that it was only someone’ joke to bully him.  
In case of the intertextual context, the researcher has to notice 
that the activity type of the text is related to the bullying act in a high 
school that concerns with the social status. The bullies itself comes 
from the popular and high society, while Clay comes from the 
minority groups, because he is a freshman. It makes him afraid and get 
anxiety and this action lead to psychologically attack. 
 
Explanation: 
As for the explanation stage, the researcher also adopted 
Norman Fairclough’s way in analyzing the discourse by seeing it as an 
element in social processes at the institutional and societal levels 
(1989). First, the institutional matrix that can be found in this 
discourse is related to the school.  It is a student activity which is a 
part of bullying act of the school. As the researcher has read in this 
novel, the bullying act includes some students who is diverse society 
background. 
This discourse belongs to the institutional processes which The 
researcher has divided into two: (i) the struggle between bullied and 
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bullies, and (ii) the struggle of Clay about his thought. It  is 
ideologically determinative in ways Clay positioning to be invisible as 
a new student in a class. He does it by maintaining his un-existance so 
he will keep safe from the bullies. It is obvious just by his expressions 
after he gets that tapes. Here, Clay wants to make his reputation stable 
and visible by other. 
The researcher categorized this discourse as a part of a societal 
process which is a struggle between a superior and inferior. This novel 
takes setting of place in LA in United States, a place where some 
cases of social struggles due to its diverse society. 
 
 
  
Datum 3 
 
E/003/BBRBSH/L1/ENHS 
  
“Before you, Justin, whenever anyone asked, I’d say all the right 
numbers up until the very last one. And then I’d get scared and 
mess up . . . sort of accidentally on purpose.” 
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Context situation: 
Hannah Baker gave her number to every man in her old school. 
 
Description: 
The scheme built in this scene is associated with students activities. 
It is the classification of bullying act of the novel entitled “Thirteen 
Reasons Why”. Here are some points that indicate the relational 
values which are shown by text: 
The text is unequal relationship, between Hannah and people from 
her past. The researcher said unequal because Hannah being the 
victim in here, after she gave her number to people who asked it. This 
text used declarative sentence to show that what happen to Hannah 
after she shares her number to everyone, even she has high position 
because she informs it, but she had no power to face it. It is proven by 
the use of conjuction before-after is implied the effect of the issues.  
It can be understood by the used of diction get scared and mess 
up, that is indicated Hannah got sexual harrasement by messaging or 
calling after she gave her number. It means Hannah has low power 
than the bullies. It is proven by sort of accidentally on purpose, that 
they only want to play with her. She gave her number because she 
thinks they are really like her but in fact they only want to make fun 
have Hannah as their toy. Based on the diction it is belong to beat, 
relational, and sexual harassment bullying at the level one. 
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Hannah used first-person to tell about her experiences. She wanted 
to tell Justin the reason why she was hard to play is showing the 
setting of socio-cultural. 
 
Interpretation: 
The researcher shall begin this part with the interpretation of 
situational context by using Fairclough’s framework that is already 
explained in his book, Language and Power (1989). First, in terms of 
“I’d get scared and mess up”, “sort of accidentally on purpose”, 
the activity type of this scene is related to the bullying activity in a 
high school. This type of activity actually emerges to have 
anindividual institutional status, in education and in social status. 
Second, in terms of who is involved and in what relations, the subject 
positions for the participants are: (i) speaker and addressee (which is 
associated with the situation, and its position is constantly exchanging 
between both participants); and, regarding the sets of identity given by 
the dual institution status, we have (ii) a student and students which is 
associated with the activity type and a bullied and bullies for  those  of  
social. Other relevant aspect of parsticipant found in this scene is 
Hannah Baker who gets sexual assault by boys in her past and friends 
from her new school. 
The researcher assumed Hannah wants to tell about her past 
to the main bully why she was playing hard to get in the first time by 
using tapes that recorded her voice before she is dead. The researcher 
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reads Hannah defines the purpose of that sentence as purpose to tell 
the bullies what she already got by her past by saying “Before you, 
Justin, whenever anyone asked, I’d say all the right numbers up until 
the very last one.”. It likes caution to herfor not being easy again to 
people or she will get hurt more. 
In case of the intertextual context, the researcher has to notice 
that the activity type of the text is related to the bullying act in a high 
school that concerns in sexual harassment in the LA in United  States. 
The bullies itself comes from the superior, while Hannah comes from 
the minority groups, because she is a woman, the weak creatures. 
Being a woman make her cannot do anything when she got sexually 
harassment. So, she just redeems her angry and that is coming as 
depression which leads to suicide. 
  
Explanation: 
The researcher shall begins this part of discussion with the 
interpretation of situational context by using Fairclough’s framework 
that is already explained in his book, Language and Power (1989). 
This discourse is belongs to ideology of inequality in the male society. 
At this stage, social determinants will enable to see the hidden unequal 
gender ideologies in the discourse, and to better understand female’s 
wants against the male dominance and their struggling for freedom. 
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Datum 4 
 
E/004/RBVAGARBSHCB/L2/HwS 
 
“I know what you’re all thinking. Hannah Baker is a slut. 
Oops. Did you catch that? I said, “Hannah Baker is…Can’t say 
that anymore.” 
 
Context situation: 
Hannah wants to date, the popular guy, Justin Foley and wants him 
give her a kiss but everyone gossiping her in different way. 
 
Description: 
The scheme built in this scene is associated with students activities. 
It is the classification of bullying act of the novel entitled “Thirteen 
Reasons Why”. Here are some points that indicate the relational 
values which are shown by text: 
The text is unequal relationship, between Hannah and people who 
bullied her. The researcher said unequal because Hannah being the 
victim in here but she can control the bullies by her voice only used 
tapes. Hannah uses declarative sentence to show the information about 
what happen to her. The interogative sentence is used for controlling 
the bullies by her voice in cassette to say only yes or no. That is 
implied Hannah has power higher than the bullies. She was repeating 
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about what the bullies thinks is become their ideology about Hannah. 
The modality of can’t is showing the ability that she is not capable to 
say that bad word anymore. She already takes everyone said to her. 
The schemata shows that after dated Justin Foley, the popular guy in 
school, Hannah is being bullied. So, she wants everyone to listen it 
realise that dating a popular guy is not wrong and never be slut. 
The word slut is implied negative as direct bullying that word can 
lead to hurt someone who has title of it. Hannah felt has no value and 
underestimated. So, Hannah cannot say that again twice because it 
making her hurt. Based the diction it is belongs to beat, verbal, 
gestural, relational, sexual harassment, and cyber bullying at the level 
two. 
The writer used “I” to shows that Hannah is the first character as 
the first-person central of story. She wanted the reader to gives 
sympathy for her problem. The setting is still in tapes so she wanted to 
tell the bullies that their doing to her. Then, the word “Oops” is 
showing her emotion of anger to the bullies.  
 
Interpretation: 
The researcher shall begin this part with the interpretation of 
situational context by using Fairclough’s framework that is already 
explained in his book, Language and Power (1989). First, in terms of 
“Hannah Baker is a slut”, the activity type of this scene is related to 
the bullying activity in a high school. This type of activity actually 
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emerges to have a dual institutional status, in education and in social 
status. Second, in terms of who is involved and in what relations, the 
subject positions for the participants are: (i) speaker and addressee 
(which is associated with the situation, and its position is constantly 
exchanging between both participants); and, regarding the sets of 
identity given by the dual institution status, we have (ii) a student and 
students which is associated with the activity type and a bullied and 
bullies for  those  of  social. Other relevant aspect of parsticipant 
found in this scene is Hannah Baker who get bullied by her senior and 
friends from school. 
The researcher assumed Hannah wants to confirm about she 
is not slut to bullies by using tapes that recorded her voice before she 
is dead. The researcher reads Hannah defines the purpose of that 
sentence as the strategic purpose of her in building certain kind of 
impression to intimidate and confirm to the bullies by saying 
“Hannah Baker is… Can’t say that anymore.”. It means Hannah 
wanted to make the bullies understand what she felt when they 
saying that to her even indirectly. It is hurting her so much. 
In case of the intertextual context, we have to notice that the 
activity type of the text is related to the bullying act in a high school 
that concerns in sexual harassment in the LA in United  States. The 
bullies itself comes from the popular and high society, while Hannah 
comes from the minority groups, because she is a freshman. Being a 
freshman make her cannot do anything when she got bullied. So, she 
70 
 
 
just redeems her angry and that is coming as depression which leads to 
suicide. 
  
Explanation: 
The researcher shall begin this part of discussion with the 
interpretation of situational context by using Fairclough’s framework 
that is already explained in his book, Language and Power (1989). 
This discourse is belong to ideology of inequality between female - 
male society, At this stage, social determinants will enable to see the 
hidden unequal gender ideologies in the discourse and ideologically  
determinative in ways Hannah gets respect on her position as a new 
student in a class. She does it by maintaining her existance after she is 
dead. It is obvious from her voices expressions that record in tapes. 
Hannah’s power in controlling the bullies is challenged. If the students 
who bullies her reminds silence, Hannah appears in stereo to make 
them convey by intmidate voices. She makes her position as a victim. 
However, the researcher have considered this as a good of strategy 
because the bullies fully gives attention to her voice. 
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Datum 8 
 
AS/008/GAPMRBSH/L2/MAS 
 
“But what happens when someone says you have the best 
ass in the freshman class? Let me tell you, Alex, because you’ll 
never know. It gives some people the go-ahead to treat you like 
you’re nothing but that specific body part.” 
 
Context situation: 
After Alex standall made a list of the best ass, Hannah gets hard 
situation in school. 
 
Description: 
The scheme built in this scene is associated with students 
activities. It is the classification of bullying act of the novel entitled 
“Thirteen Reasons Why”. Here are some points that indicate the 
relational values which are shown by text: 
The text is unequal relationship, between Hannah and people 
who bullied her. The researcher said unequal because Hannah is being 
the victim in here but she can control the bullies by her voice only use 
tapes. In the first text, Hannah used interogative sentence and the 
beginning is indicated  adversative sentence, that is proved by word 
“Best” followed by word “nothing”. The conjuction “Because” uses 
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for giving a prove after Hannah says causative verb “Let”. Hannah 
shows her power to speak up because she wants to tell Alex about 
what he was doing and the impact for Hannah. Even Hannah being the 
Best, but it gives bad effect to her because it is turn to sexual 
harrassment because it showed best for body part that for women it 
has value. 
The word Best Ass is implied negative word as direct bullying 
that can lead to sex harassment for someone who has title of it. So, 
even it is saying best is showing of contradiction meaning of best. It 
can be seen by It gives some people the go-ahead to treat you like 
you’re nothing but that specific body part, that sentence is showing 
Hannah gets sexually harassment by this title. Based the diction it is 
belong to verbal, gestural, relational, and sexual harassment at the 
level two. 
Hannah is using omniscient narrator to tell what the problem 
begin and caused a bullying. Alex as support character is used as the 
problem-maker. Hannah uses thought and feeling to interpret what she 
feels and thinks after that problem revealed. 
 
 
Interpretation: 
The researcher shall begin this part with the interpretation of 
situational context by using Fairclough’s framework that is already 
explained in his book, Language and Power (1989). First, in terms of 
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“It gives some people the go-ahead to treat you like you’re nothing 
but that specific body part.”, the activity type of this scene is related 
to the bullying activity in a high school that lead to sexually 
harassment. This type of activity actually emerges to have a dual 
institutional status, in education and in social caused. Second, in terms 
of who is involved and in what relations, the subject positions for the 
participants are: (i) speaker and addressee (which is associated with 
the situation, and its position is constantly exchanging between both 
participants); and, regarding the sets of identity given by the dual 
institution status, we have (ii) a student and students which is 
associated with the activity type and a bullied and bullies for  those  of  
social. Other relevant aspect of parsticipants found in this scene is 
Hannah Baker who get bullied by her senior and friends from school. 
The researcher assumed Hannah wants to confirm about what 
she gets after someone wrote that to her for making they understand 
only two words they write it can makes someone to be nothing. The 
researcher reads Hannah defines the purpose of that sentence as the 
strategic purpose of her in building certain kind of impression to 
intimidate and confirm to the bullies by saying “It gives some people 
the go-ahead to treat you like you’re nothing but that specific body 
part.”. It means Hannah wants to every man respect about the woman 
body. 
In case of the intertextual context, we have to notice that the 
activity type of the text is related to the bullying act in a high school 
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that concerns in sexual harassment in the United  States. The bullies 
itself comes from the popular and high society, while Hannah comes 
from the minority groups, because she is a freshman. Being a 
freshman make her cannot do anything when she got bullied. So, she 
just redeems her angry and that is coming as depression which leads to 
suicide. 
 
Explanation: 
The researcher shall begin this part of discussion with the 
interpretation of situational context by using Fairclough’s framework 
that is already explained in his book, Language and Power (1989). 
This discourse is belongs to common sense sustaining unequal 
relations of power.  The sense that it helps deflect attention away from 
an idea which could lead to power relations being questioned and 
challenged - that there are social causes, and social remedies, for 
social problems. 
 
 
 
Datum 11 
 
TD/011/B/L1/NH 
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“And I feel a little creepy telling it, too. Why? Because I’m trying 
to get closer to you, Tyler. I’m trying to understand the 
excitement of staring through someone’s bedroom window. 
Watching someone who doesn’t know they’re being watched. 
Trying to catch them in the act of . . .” 
 
Context situation: 
Tyler Down, Hannah Baker’s classmate, was taking picture of 
Hannah’s body without she realized. 
 
Description: 
The scheme built in this scene is associated with students 
activities. It is the classification of bullying act of the novel entitled 
“Thirteen Reasons Why”. Here are some points that indicate the 
relational values which are shown by text: 
Here, Hannah used declarative sentence as a statement to show 
her power to Tyler. It is proven by the conjunction “because” as the 
caused and effect, after Taylor was spying on her is making Hannah 
takes revenge.  What Tyler doing to Hanna his directly turns on sexual 
harassment acts. Tyler is a photographer, but Hannah feels different 
because the way taylor takes her picture without she knows, 
everywhere and everytime. Hannah wanted to call the police but after 
she considering that again she was afraid that she will be a victim-
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blamer by the citizenship. Based the diction it is belong to beat, sexual 
harassment and cyber bullying at the level two. 
The writer uses the behavior technique to reveal the problem 
between the characters. It uses mixing point of view to support the 
main character story, Hannah. 
 
Interpretation: 
The researcher shall begin this part with the interpretation of 
situational context by using Fairclough’s framework that is already 
explained in his book, Language and Power (1989). First, in terms of 
“Watching someone who doesn’t know they’re being watched.”, 
the activity type of this scene is related to the bullying activity that 
lead to sexual harassment. This type of activity actually emerges to 
have individual institutional status in social. Second, in terms of who 
is involved and in what relations, the subject positions for the 
participants are: (i) speaker and addressee (which is associated with 
the situation, and its position is constantly exchanging between both 
participants); and, regarding the sets of identity given by the dual 
institution status, we have (ii) a student and students which is 
associated with the activity type and a bullied and bullies for  those  of  
social. Other relevant aspect of parsticipants found in this scene is 
Hannah Baker who get bullied by her senior and friends from school. 
Here, the researcher assumed that Hannah wants to confirm 
about she is irritated by Taylor does to her, it can be proven by I feel a 
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little creepy telling it. The researcher reads Hannah defines the 
purpose of that sentence as the strategic purpose of her in building 
certain kind of impression to show and confirm to the bullies by 
saying that sentence to make the culprit understand that he was wrong 
doing that.  
In case of the intertextual context, the researcher has to notice 
that the activity type of the text is related to the bullying act in a high 
school that concerns in sexual harassment in the United States. The 
bullies itself has obsession to Hannah, while Hannah only give him a 
little attention because he is a minority, but he thinks Hannah like him, 
so he is being obsess with her in wrong way. She wanted to speak up, 
she felt annoyed but she cannot do that because she is only a girl and 
she afraid that it will be rape culture. So, she just redeems her angry 
and that is coming as depression which leads to suicide. 
 
Explanation: 
The researcher shall begin this part of discussion with the 
interpretation of situational context by using Fairclough’s framework 
that is already explained in his book, Language and Power (1989). 
This discourse is belong to Situational Effects can be seen as an effect 
of power relations and as a contribution to social struggle means as 
struggles over the position of women in the family and in society. 
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B. DISCUSSION 
As it has been stated previously, the last part of this chapter would 
be discussion which explains the findings derived from the result of data 
analysis in the previous part. These findings are based on the problem 
statements of the research. More details are going to be discussed in the 
following part of discussion. 
Firstly, the findings are organized by comparing the result of data 
analysis with the theories that the researcher used for this research, in 
ways to answer the problem statements of the research at the end of 
discussion: 
Based on Rigby’ (2003) and Donellan’ (2006) types of bullying, 
the researcher reveals that bullying act can harm someone. For example 
datum number 4, Justin makes a false rumor about Hannah that indicated 
to sexual harassment. Hannah gets strunggle condition because of it. In the 
first, she just does not care about it but day bay day every people in school 
is having fun with that rumor and she irritated with that condition. She 
tries to deny it, she is angry, she speaks up but everyone only laugh at her. 
Everyone thinks that it is something they could fairly do and that is normal 
to be done. If bullied are hurting by that, so the bullies will says that 
bullied acts extra and more mock us. It is obvious that bullying can harm 
someone only with one act. 
Therefore, Not only the bullied, the bullies are person who actually 
need a treatment. When they want to showing the power to bullying 
someone that is indicates that they have a mental disorder. For example, 
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Datum 11, when Taylor Down took a Hannah picture secretly but Hannah 
already knows it. It is caused Tyler really obsessed to Hannah, because 
only Hannah that wanted to be friend with him. Obsess itself involve 
persistent thought of the love object and wanting to spend every moment 
with that person, even it is only picture or video. It can cause the person 
who has it to be extremely angry to extremely happy within a matter of 
minutes or hours (Davidoff, 1987). It is simple that can be disturbing 
someone who takes it.  
According to the American Academy of Experts in Traumatic 
Stress, the conventional “sticks and stones” wisdom about what kind of 
bullying really causes lasting damage is backwards: It is actually 
emotional harm that lasts much longer than physical harm. Especially 
during childhood, when bodily damage heals readily, the victim’s self-
image may be permanently maimed bullying is an attempt to instill fear 
and self-loathing. Being the repetitive target of bullying damages your 
ability to view yourself as a desirable, capable and effective individual. 
Therefore, the types influence the level of bullying. Yen and Tang 
consider if the bullying action is often done both in the continued time or 
added more that one type it will makes the level increase (2014). As for 
the analysis, the researcher found in datum number 3, she is easy give her 
number to every man but after in some time she get scared and mess up 
after get messages or calls that lead to sexual harassmet.  In the first she 
gets the messages or call is made her happy, but when the messages is 
being rude and directed to sexual harassment she is afraid and getting 
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traumatic is in level one. Then, the messages is continuing sent by the 
culprit, she start to isolate herself from boys of her school is indicated that 
she is in the level three of bullying.  
Based on that, Fairclough considers power relation as a process of 
defending position that can be exercised through language, involving a 
struggle between social groupings (1989). As for the analysis, the 
researcher found that there are two types of struggle in Hannah Baker’ life 
that implicate different social groupings. The first one involves social 
groupings that belong to a school as its institution. It is a struggle between 
students and the bullies. The second one is a struggle between various 
numbers of gap groupings that are there in the class. In this novel, Hannah 
Baker is associated to victim but CDA takes different ways. Even she is a 
victim but by her audio tapes she can control the bullies and it is prove in 
the end of stories they convey about they already did to Hannah. 
In Indonesia, bullying is like a joke. For example, calling friend 
with his/ her parent’s name. They have less of awareness on bullying laws. 
According to the laws of Indonesia, Undang-Undang Perlindungan Anak 
No. 23 Tahun 2002 pasal 54 menyatakan bahwa anak di dalam atau di 
luar lingkungan sekolah wajib dilindungi dari tindakan kekerasan yang 
dilakukan oleh guru, pengelola sekolah atau teman-temannya di dalam 
sekolah yang bersangkutan, atau lembaga pendidikan lainnya. That is 
obvious every act of bullying can get penalty by the government. 
So, we as the teacher, through a novel can be used for preventing 
the bullying act and as the basic to show psychological treatment that 
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language teaching is not only transfer the knowledge but also know about 
what the student’s feeling, how to say a good word to make student pay 
attention for the teacher, or giving advice to students without giving 
determination, making underestimate or getting angry and giving positive 
word to praises them. 
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CHAPTER V 
CONCLUSION AND SUGGESTIONS 
 
A. CONCLUSION 
Some conclusion made based of the finding of data analysis 
presented in the previous chapter. The following conclusion is also 
answering the problem statements from the chapter 1. 
The researchers found 41 types of bullying and 20 of levels in that 
novel. The sexual harassment (22%) is the most dominance from all of the 
type. It is caused, everyone who got that felt embarrased to tell everyone 
about it. Sexual harassment is still taboo to be discused about and 
something fairly to do for the culprit, that is an shame for some people and 
the victim will be ostracized by customs. Level one is the most dominance 
because level one is everyone did and they are not realise that the do 
bullying and will get penalty. They think, it was to have fun. The level two 
that can cause traumatic and physical respons and level three which cause 
tragically death is done by someone who has power and dominate in the 
society. 
In here, all about bullying act pointed to Hannah Baker, but 
actually she controls the bullies by her tapes to make them convey about 
bullying act. Based on CDA analysis, it is implied that she has more power 
and higher position than the bullies. The researcher also found based on 
psychology aspect that not only the bullied who will suffer but also the 
bullies itself, they need treatment to heal their mental illnes. 
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So, we as the teacher, through a novel can be used for preventing 
the bullying act and as the basic to show psychological treatment that 
language teaching is not only transfer the knowledge but also know about 
what the student’s feeling, how to say a good word to make student pay 
attention for the teacher, or giving advice to students without giving 
determination, making underestimate or getting angry. 
 
B. SUGGESTIONS 
The following are some recommendations for other researchers, derived 
from the result of data analysis and drawing conclusions: 
1. The English Department students 
Critical Discourse Analysis (CDA) is an approach of discourse in 
studying the relationship between language and power, and ideology 
that is contested in between.The object of its analysis can be both 
written and spoken text. Therefore, the media that can be used as its 
object of analysis is not only movies or speech, but also poster, bulletin, 
novel, song, or advertisement in various media like TVs, radios, 
newspapers, or magazines. The researcher recommend the students of 
English Department to use CDA in analyzing one of the media that she 
has mentioned before to figure out the ideology, bias, power, 
dominance and inequality behind the words used in it, and find what 
might be missing in the process of production and interpretation. For 
example, you can compare an advertisement in magazines and an 
advertisement in TV that are from the same brand. 
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The researcher suggests the next researcher from English 
Department students to also explore the other versions of CDA, such 
as from Teun A. van Dijk who focuses on socio-cognitive perspective, 
Ruth Wodak who focuses on historical perspective, and Sara Mills 
who focuses on feminist stylistics perspective. She also suggests those 
who are interested in analyzing more on semiotic resources on a 
discourse such as appearance, color, fashion, music background, and 
so forth, will be better to use multimodality analysis. Bezemer and 
Jewitt says that multimodality is an approach to the study of linguistics 
that draws attention to the range of different modes that people use to 
make meaning beyond language – such as speech, gesture, gaze, image 
and writing – and in doing so, offers new ways of analyzing language 
(Litosseliti, 2010). 
 
2. The practicing teachers 
CDA is also useful for practicing teachers in understanding the 
characters of their classrooms, and finding hidden potential that might 
become influential in improving their teaching skills. Practicing 
teachers could also find the solutions to solve the problems found in 
their classroom by using CDA, since this study requires broad 
understanding of what is there in the class and what is there surround 
the class. The researcher suggests the practicing teachers to also 
explore the other perspectives of CDA. 
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The practicing teachers can also use Critical Classroom Discourse 
Analysis (CCDA), which was emerged by B. Kumaravadivelu from 
San José State University as a further exploration of Classroom 
Interaction and Classroom Discourse Analysis. As what 
Kumaravadivelu said on his journal (1999), that social, political, and 
historical conditions develop and distribute the cultural capital that 
shapes and reshapes the lives of teachers and learners. Therefore, a 
teacher needs to develop the necessary knowledge and skills to observe, 
analyze, and evaluate their own classroom discourse so that they can 
theorize what they practice, and practice what they theorize without 
depending too much upon external agencies. 
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Table Analysis Types and Levels of Thirteen Reasons Why Novel 
(Critical Discourse Analysis Approach) 
 
Appendix 
 
Coding Data 
Types 
Levels Meaning 
Donellan Rigby 
Homopho
bic 
Racist Beat 
Verbal 
abuse 
Gestural 
abuse 
Physical 
mean 
Relational 
bullying 
Sexual 
harassment 
Cyber 
bullying 
1 2 3 CDA 
Intrinsic Element 
of Novel 
C1SA/HB/0
01/VA/L1/A
SR 
“You are being 
watched” 
(Hannah’ voice 
in the cassette) 
   √ √     √   
a. Context situation: 
Hannah Baker, the 
freshman student that 
being the dead girl, sent 
a dozen of tapes that 
wants everyone whom 
get will be listened on it, 
they that being a reasons 
of her death. 
 
b. Description: From the 
text it associate with 
declarative sentence 
means someone who 
uses that has the 
information better than 
the receiver of 
information. We can say 
that the giver, Hannah, 
has higher position than 
the receiver because she 
knows the information 
first. Based on the 
context situation is 
associated with the 
victim ( Hannah) and the 
culprits (Bullies). The 
vocabulary use of 
Pronoun You is directly 
addresed to all the 
The plot is telling 
about dead girl 
who send a dozen 
of tapes to her 
senior high school  
friends. Here, the 
writer (Asher) 
showed the main 
character Hannah 
as develop 
character that 
using stream of 
consciousness 
technique to 
reveal what 
Hannah feels. It 
can be proven by 
the monoloque 
she used in novel 
as narrator to 
control someone 
feeling. The  
stream of 
consciousness 
technique cannot 
be separated from 
the character 
reaction, the 
receiver. Then, 
from the setting is 
xviii 
 
receiver of that dozen 
and Hannah used 
watched to indicate that 
she gives cautions to the 
receiver that any guard 
looks attentively on 
them. In that sentence 
Hannah showed that She 
is angry to everyone, she 
wants everyone know 
that after she dead she 
still can takes revenge 
even only in voice. To 
make them convey 
everything that already 
done.Then, watched 
itself is showing as 
bullying object because 
it indicate about 
menacing. We can make 
conclusion that Hannah 
has power to take 
revenge even she already 
dead. 
 
 
she lived on the 
tapes because she 
wanted to reveal 
the bullies after 
she is dead. 
C1SA/CJ/00
2/VAGARB
/L1/MH 
“Tomorrow at 
school, someone 
will laugh 
when they see 
me, or they’ll 
smirk and look 
away. And then 
I’ll know. And 
then? What will 
I do then? 
I don’t know.” 
(Clay’s Pov) 
 
   √ √  √   √   
a. Context situation: Clay 
Jensen, include in 
Hannah Baker list, thinks 
that Hannah Baker’s 
dozen is joke to bully 
him. 
 
b. Description: Clay Jensen 
is in the Hannah Baker’ 
list who receive a dozen 
of tapes. Here, Clay use 
interogative sentence to 
show that he want to 
make sure that the dozen 
is a joke from someone. 
The writer tells 
about the male 
lead character 
Clay, in the first 
chapter as anxious 
guy is proven by 
he think too much 
what will happen 
tommorow. He 
listens the tapes in 
his room to make 
sure that no one 
didn’t know what 
he does showing 
that he is introvert 
xix 
 
He said that to himself, it 
can be proven by 
modality “will” that he 
use in 4 times. Using of 
that modality has 
purpose for denying that 
he shouldn’t be the 
reason of Hannah’dead. 
The diction of laugh, 
smirk, look, know and 
do is what Clay think 
about the bullies will do 
to him and it become 
clay ideology after he 
received that dozen 
because that is  to show 
the bullying act. Clay 
said that because there 
are bullies in his schools 
and he afraid that he will 
be a target of them, that 
means the bullies have 
more power than clay 
because can make Clay 
get a anxiety. This dozen 
of tapes make everyone 
afraid and curios about 
what they do to Hannah 
and that is make a 
negative bias for the 
receiver and shows the 
Hannah’s power. 
 
 
person. It also 
shows his reaction 
for Hannah ‘s 
stimulating words 
from the tapes.  
C1SA/E/003
/BBRBSH/L
1/ENHS 
“Before you, 
Justin, 
whenever 
anyone asked, 
I’d say all the 
right numbers 
up 
  √    √ √  √   
a. Context situation: 
Hannah Baker gave 
every man her number. 
 
b. Description: This text is 
use declarative sentence 
to show that what 
Here, Hannah 
using first-person 
to tell about her 
experiences. She 
wanted to tell 
Justin the reason 
why she hard to 
xx 
 
until the very 
last one. And 
then I’d get 
scared and mess 
up . . . sort of 
accidentally on 
purpose.” 
(Hannah’ voice 
in the cassette) 
 
happen to Hannah after 
she share her number to 
everyone. The use of 
conjuction before-after 
is implied the effect of 
it. It is prove by the 
diction of get scared and 
mess up, that is indicated 
that Hannah got sexual 
harrasement by 
messaging or calling 
after she gave her 
number. It is indicate 
that hannah has low 
position than the bullies. 
She gave her number 
because she thinks they 
are really like Hannah 
but in fact they only 
want to play with 
Hannah. So, that’s why 
Hannah tell justin by the 
cassette why she playing 
hard to give her number 
for him. Because Justin 
is a popular guy, Hannah 
gave her number to him. 
 
 
 
play is showing 
the setting of 
socio-cultural.  
C1SA/E/004
/RBVAGA
RBSHCB/L
2/HwS 
“I know what 
you’re all 
thinking. 
Hannah Baker is 
a slut. 
Oops. Did you 
catch that? I 
said, “Hannah 
Baker is.” Can’t 
say that 
anymore.” 
  √ √ √  √ √ √  √  
a. Context situation: 
Hannah wants to date, 
the popular guy, Justin 
Foley and wants him 
give her a kiss but 
everyone gossiping her 
in different way. 
 
b. Desscription:Here, 
Hannah use declarative 
sentence to showing the 
The writer used 
“I” to shows that 
Hannah is the first 
character as the 
first-person 
central of story. 
He wanted the 
reader to gives 
sympathy for her 
problem. The 
setting is still in 
xxi 
 
(Hannah’ voice 
in the cassette) 
information about what 
happen to her. The 
interogative sentence is 
used for controling the 
bullies by her voice in 
cassette to say only yes 
or no. That is implied 
that Hannah has power 
higher than the bullies. 
She repeating about 
what the bullies thinks 
is become their 
ideology about Hannah. 
The modality of can’t is 
showing the ability that 
she say that anymore. 
She already take 
everyone said to her. 
The schem is showed 
that after dating Justin 
Foley, the popular guy 
in school, Hannah 
being a bullied. So she 
wants everyone to listen 
it realised that dating a 
popular guy is not 
wrong and never be 
slut. 
 
 
tapes so she 
wanted to tell the 
bullies that their 
doing to her.  
C1SA/E/005
/VA/L1/AS 
“Well, what did 
you want to 
hear? Because 
I’ve heard so 
many stories 
that I 
don’t know 
which one is the 
most popular. 
But I do know 
which is the 
   √      √   
a. Context situation: 
Everyone spread 
rumour about Hannah 
Baker. 
 
b. Description: In the first 
sentence is using 
interogative sentence 
for asking the bullies 
what they already heard 
about hannah, even it is 
In this code uses 
the mixing-point 
of view. It is 
proved by the use 
“I” and “You” in 
the same time. It 
showed Hannah 
feeling freely, but 
she has limit to 
cover all 
problems. Here, 
xxii 
 
least popular.” 
(Hannah’ voice 
in the cassette) 
 
wrong or right rumour. 
The conjuction Because 
is use by hannah to ask 
the bullies why the 
rumour happen. The 
word “You” in here 
associated to the 
students of the school 
who knows the rumour 
but did not confirm that 
to hannah first. The 
diction of “heard” and 
“know” is showing that 
Hannah actually 
doesn’t know what the 
exactly romour already 
spread and that 
indicated Hannah 
believe  only bad 
rumour which spread 
rapidly because she got 
the effect of rumour, 
bullying. Hannah 
knows that the bullying 
spread that and by this 
cassettes she wanted to 
know all the rumour 
already spread to the 
students. 
 
the writer wanted 
to connect 
between all the 
characters. The 
setting is in the 
tapes.  
C1SA/JF/00
6/BBVAGA
RBCB/L3/
MS 
“I can still see 
Justin huddled 
among his 
friends at 
school. I 
remember 
Hannah 
walking by, and 
the whole group 
stopped talking. 
They averted 
  √ √ √  √  √   √ 
a. Context situation: 
Hannah walking by, and 
the whole group stopped 
talking. They averted 
their eyes. And when she 
passed, they started 
laughing.  
 
b. Description: this text is 
declarative, in this text 
Hannah wants to tell the 
Here, clay is the 
omniscient-
narrator that tells 
about the action 
from all character 
that he knows. 
The setting is in 
the Hannah’s old 
house when He 
had meet Hannah 
in the first time. 
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their eyes. And 
when she 
passed, they 
started 
laughing.” 
(Clay’s 
narration) 
 
situation and feel of her 
when she walking by in 
the school hallway, road 
and other place. It is 
proved by “Can” that 
showing the certainty 
she got bullied by justin 
and his friend. The word 
“averted” and 
“ laughing” is the 
bullying act that Hannah 
got by them. The bullies 
are people who has high 
status than hannah, they 
are popular. 
 
C1SB/AS/0
07/GBSH/L
2/MS 
“I’m sure you 
have no idea 
why you’re on 
here, Alex. You 
probably think 
you did a good 
thing, right? 
You voted me 
Best Ass in the 
Freshman Class. 
How could 
anyone be angry 
at that?” 
(Hannah’ voice 
in the cassette) 
 
    √   √   √  
a. Context situation: Alex 
was write on the paper 
that Hannah has best ass 
for taking revenge on 
Jessica Davis, his ex. 
 
b. Description : Hannah 
use declarative and 
interogative sentence for 
controling Alex and 
giving information why 
he is on the list. It can be 
proved that Hannah use 
question tag to verify 
that action has occured. 
“I’m sure” in here 
showed that Hannah has 
no doubt on the Alex 
already doing. “voted” is 
choosen as the bad thing 
that Alex doing to 
Hannah. Based on that 
word hannah got sexual 
harrasement by boys in 
school.  
Here, Hannah use 
the first-person to 
introduce the 
problem between 
she and the other 
character.  
xxiv 
 
 
C1SB/AS/0
08/GAPMR
BSH/L2/M
AS 
“But what 
happens when 
someone says 
you have the 
best ass in the 
freshman 
class? Let me 
tell you, Alex, 
because you’ll 
never know. It 
gives people—
some people—
the go-ahead to 
treat you like 
you’re nothing 
but that specific 
body part.” 
(Hannah’ voice 
in the cassette) 
    √ √ √ √   √  
a. Context situation: After 
Alex standall made a list 
of the best ass, Hannah 
get hard situation in 
school. 
 
b. Description: In the first 
text Hannah used 
interogative sentence 
and But for the 
beginning is indicated  
adversative sentence, 
that is proved by word” 
Best” followed by word 
“nothing”. The 
conjuction “Because” 
use for giving a prove 
after Hannah says 
causative verb “Let”. 
Here, Hannah showing 
her power to speak up 
because she want to tell 
Alex about what he was 
doing and the impact for 
Hannah. Even Hannah 
being as Best, but it give 
bad effect to her because 
it is turn to sexual 
harrasement.  
 
 
Here, Hannah is 
using omniscient 
narrator to tell 
what the problem 
begin and caused 
a bullying. Alex 
as support 
character is used 
as the problem-
maker. Hannah 
use thought and 
feeling to 
interpret what she 
feel and think 
after that problem 
revealed. 
C1SB/BW/0
09/RPMSH/
L1/EP 
A cupped hand 
smacked my 
ass. And then, 
he said it. “Best 
Ass in the 
Freshman Class, 
Wally. Standing 
right here in 
your store!” 
 √    √  √  √   
a. Context situation: 
Hannah went to shop for 
buying candy, and Bryce 
Walker smacked her ass. 
But, Hannah can’t do 
anything because of 
Walker is popular and 
has good reputation. 
 
Hannah, is using 
mixing point of 
view to reveal the 
more story from 
her side and the 
setting is support 
her to tell more 
about what she 
feeling. 
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(Hannah’ voice 
in the cassette) 
b. Description: There is 
two text. The first is 
Hannah’s. The use of 
“smacked” has negative 
violently. Hannah 
wanted to tell everyone 
that someone already 
touch her butt that 
directly turn into sexual 
harrasement. Someone 
who touched her butt is 
senior and has high 
society in her town. It 
happen in store that not 
only they both but much 
people show it. That is 
making Hannah feel 
embarrassed. Because 
her senior is magnate 
she cannot doing 
anything. The second 
sentence is from her 
senior, he is use 
imperative sentence to 
get attention for other 
about Hannah. He 
wanted to show his 
power to everyone in 
there by saying that and 
touched Hannah butt. 
That is prove when he 
said “best ass” and 
“standing right here” 
 
 
C2SA/JD/01
0/PM/L1/A
P 
“That tiny scar 
you’ve all seen 
above my 
eyebrow, that’s 
the shape of 
Jessica’s 
     √    √   
a. Context situation: 
Jesicca Davis slap 
Hannah’s face and left a 
scar. 
 
b. Description: Hannah use 
Here, the writer 
used thought and 
feeling technique 
to state about 
what Hannah 
feels as the main 
xxvi 
 
fingernail . . . 
which I plucked 
out myself.” 
(Hannah’ voice 
in the cassette) 
 
declarative sentence to 
give the information 
between She and Jessica 
problem. It is prove by 
the word “that” to report 
what Jessica doing to 
her. It convey her 
ideology that Jessica do 
bad thing to her, this is 
proved by “shape of 
Jessica’s fingernails”. 
That is assosiated with 
the physical mean. 
 
 
character. The 
setting of t make 
more dramatic 
because she only 
use her voice after 
she is dead. The 
first-person is 
used to show 
about what 
happen to her. 
C2SB/TD/0
11/B/L1/NH 
“And I feel a 
little creepy 
telling it, too. 
Why? Because 
I’m trying to get 
closer to you, 
Tyler. I’m 
trying to 
understand the 
excitement of 
staring through 
someone’s 
bedroom 
window. 
Watching 
someone who 
doesn’t know 
they’re being 
watched. Trying 
to catch them in 
the act of . . .” 
(Hannah’ voice 
in the cassette) 
  √     √  √   
a. Context situation: Tyler 
Down, Hannah Baker’s 
classmate, was taking 
picture of Hannah’s 
body without she 
realized. 
 
b. Description: Here, 
Hannah use declarative 
sentence as a statement 
to show her power to 
Tyler. It is proven by the 
conjunction “because” 
as the caused and effect, 
after Taylor did is 
making Hannah takes 
revenge.  Staring is 
Tyler doing to Hannah, 
that is directly turn on 
sexual harrasement. 
Tyler is a photographer, 
but Hannah feels 
different the way taylor 
take her picture without 
she knows, everywhere 
and everytime. Hannah 
Here, the writer 
uses the behavior 
technique to 
reveal the 
problem between 
the characters. 
The use of mixing 
point of view to 
support the main 
character story, 
Hannah. 
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wanted to call the police 
but after she considering 
that again she was afraid 
that she will be a victim-
blamer by the 
citizenship. 
 
 
C2SB/TD/0
12/HBB/L1/
NH 
“I straddled her 
back. Click. 
Pushed aside 
her hair. Click. 
And began 
rubbing her 
shoulders. 
Click. Click. 
She turned 
away” 
(Hannah’ 
motion) 
√  √       √   
a. Context situation: 
Hannah and Courtney 
was trying to catch up 
Tyler when he was 
doing pepping Tom for 
making prove he was 
there. 
 
b. Description: it is 
declarative statement 
that Hannah wanted to 
give the information 
what she already doing 
with her friend, 
Courtney while taylor 
take their picture. It is 
prove by the sound of 
“click” when Her and 
Courtney did something. 
Hanah wanted to know 
how far Taylor do that. 
 
 
It is using a 
thought and 
feeling technique 
to shows the 
characters. The 
setting is in 
Hannah’s home in 
the night. The 
setting showed 
the situation that 
is really dibble. 
The use of the 
first-person as the 
center of story. 
C3SA/CC/0
13/GA/L2/N
P 
“Until the night 
of the party. 
Until the night 
you needed me 
again.” 
(Hannah’ voice 
in the cassette) 
    √      √  
a. Context situation: 
Courtney needs Hannah 
for lifting her to the 
party. 
 
b. Description: In this use 
declarative sentence. 
Hannah wanted to give 
information that she 
already kow about 
In here she uses 
the omniscient 
narrator that has 
position as knows 
everything before 
the other 
character tells. It 
is caused, Hannah 
is get used by 
Courtney to 
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Courtney motive being 
friend with her. Need in 
here is indicated 
negative thing. We can 
imply as someone uses 
other to fulfill their 
wants. Courtney wanted 
to show her power as the 
student council by using 
Hannah. So, everyone in 
school will thinks that 
student council has good 
character because they 
taking care of bullied 
person. In fact, Courtney 
only wanted to manage 
her good reputation in 
front of other. So, it is 
associated with the 
bullying act. 
 
 
maintain her 
good-impression. 
The thought and 
feeling is used to 
showed what her 
thought and feel 
after being used 
from her ex-best 
friend. 
C3SB/MC/0
14/SH/L1/E
P 
“And that’s 
when his hand 
touched my 
knee. That’s 
when I knew.” 
(Hannah’ voice 
in the cassette) 
       √  √   
a. Context situation: When 
Hannah had a date for 
Dollar Valentine with 
Marcus Coley in the 
Rosie’s and assault her. 
 
b. Description: Hannah 
used declarative 
statement to inform 
people about what 
Marcus did with her, that 
is Hannah has high 
positioning that the 
listener. In this text, 
Hannah repeating 
“When” two times 
because she wanted to 
explain that she already 
knew that Marcus only 
Here, Hannah has 
the omniscient 
narrator and uses 
the thought and 
feeling technique 
to represent what 
she already gets. 
The setting is in 
the public area 
and that is making 
her more afraid 
and has dark 
feeling.  
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play with her, he only 
need a prove that 
Hannah is easy girl. It is 
showed with “his hand 
touched my knee” which 
lead to sexual 
harrasement.  Touched 
in here has negative 
meaning, because it is 
between boy and girl. 
Actually Hannah has 
respect for Marcus 
because he is a leader of 
student council and will 
never make her getting 
hurt. After that Hannah 
lose respect to him. 
 
 
C4SA/ZD/0
15/PM/L2/A
S 
“You stole my 
paper bag notes 
of 
encouragement.
” 
(Hannah’ voice 
in the cassette) 
     √     √  
a. Context situation: Zach 
want to take revenge to 
Hannah because She was 
ignoring him when He 
tried to cheer up her 
after got dumped by 
Marcur with stealing 
Hannah’s paper bag 
notes of encouragement.  
 
b. Description: Hannah 
uses a declarative 
statement because she 
wanted shared that 
someone stole her 
encourage paper. You in 
here is addressed to 
someone she already 
know. In here, she reveal 
the culprit using “You”. 
The stole word leads to 
the negative act that can 
Still use the 
omniscient 
narrator to telling 
what happen to 
her and stream of 
consciousness to 
reveal the 
problem. The 
setting is in 
afternoon where 
the school already 
done. That is 
indicated that the 
supporting 
character wanted 
to make her hurt. 
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be associated with 
bullying. This text 
appear because Hannah 
feel sad, angry and 
ignored by everyone. 
We can see the power of 
Hanna after experience 
much feeling.    
 
 
C4SB/RS/0
16/PM/L1/A
SP 
“But guess 
what? My 
poem? He stole 
it.” 
(Hannah’ voice 
in the cassette) 
     √    √   
a. Context situation: When 
Ryan Shaver printed and 
drop them off  a poem 
that Hannah made 
without her permission. 
 
b. Description: Hannah use 
imperative statement to 
make someone convey 
about he already did. He 
stole Hannah poem. In 
here, Hannah as the 
owner of the poem has a 
right and higher position 
than the stolen. So, when 
she declare “He stole it” 
she already have a prove 
even she only live in 
stereo, she still can give 
him revenge.  
 
 
Still use the 
omniscient 
narrator to telling 
what happen to 
her and stream of 
consciousness to 
reveal the 
problem. The 
setting is in 
afternoon where 
the school already 
done. 
C5SA/HB/0
17/VA/L1/N
FH 
“You’re such an 
idiot.” 
(Clay’s pov) 
   √      √   
a. Context situation: When 
Hannah started kiss 
Clay, but he just don’t 
understand why they 
should do that. 
 
b. Description: Hannah use 
declarative statement to 
show that Clay is the 
Here, it uses the 
omniscient 
narrator to telling 
what happen to 
her and the 
reaction from the 
character is used 
to know the result 
of her saying to 
xxxi 
 
idiot man. The schem is 
Hannah is loving Clay 
since he work together 
in the cresmot, but Clay 
doesn’t realise about her 
feeling. 
 
 
the other 
character.  
C5SB/BW/0
18/SH/L3/N
FH 
“So what do you 
think of him 
now, Justin? Do 
you hate him? 
Your friend that 
raped her, is he 
still your 
friend?” 
(Hannah’ voice 
in the cassette) 
       √    √ 
a. Context situation: Bryce 
Walker, Justin Foley’ 
best friend, raped Jessica 
Davis (Justin Foley’s 
girlfriend)when she got 
drunk and he just silence 
when his best friend 
raped his girlfriend. 
 
b. Description: Here, 
Hannah using 
interogative sentence to 
get the answer “Yes or 
No”. We can see that 
Hannah already know 
about the situation then 
it is indicated that she 
has higher position than 
Justin.  
 
 
Here, the writer 
uses the behavior 
technique to 
reveal the 
problem between 
the characters. 
The use of mixing 
point of view to 
support the main 
character story, 
Hannah. 
C6SB/BW/0
19/SH/L3/N
FH 
“So 
congratulations, 
Bryce. You’re 
the one. I let my 
reputation catch 
up with 
me—I let my 
reputation 
become me—
with you. How 
does it feel? 
Wait, don’t 
       √    √ 
a. Context situation: 
Hannah just got raped by 
Bryce, she lets it because 
her reputation already 
broken. 
 
b. Interpretation: She lets it 
be because the 
circumstances. She 
already broken and 
Bryce is the right one to 
make her broken in 
Here, the writer 
uses the thought 
and feeling to 
reveal what 
happen to Hannah 
and the character . 
it is happen 
because of the 
man has high 
society and he 
thinks he can do 
everything and 
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answer that. Let 
me say this first: 
I was not 
attracted to you, 
Bryce. Ever. In 
fact, you 
disgusted me.” 
(Hannah’ voice 
in the cassette) 
pieces. She lost her 
control of her life. 
 
c. Explanation: Bryce is 
known to pshycally and 
sexually assault the 
female students body. 
He pressured Hannah to 
have sex with him in a 
hot tube at courtney’ 
house and she no longer 
felt control of her own 
body. 
 
 
always right. 
C7SA/P/020
/PM/L1/MS 
“Don’t joke, 
Mr. Porter. Help 
her. Get back to 
Hannah. 
Please.” 
(Hannah’ voice 
in the cassette) 
     √    √   
a. Context situation: 
Hannah just give her life 
the last chance but it 
doesn’t work. 
 
b. Description: In here, 
Hannah use declarative 
statement to make sure 
someone can help her. 
The word “Don’t, Help 
and Get” is indicate to 
causative words. She 
already said that again 
and again that she needs 
help from him. The 
begging word is implied 
as the relational between 
She and Mr. Porter. She 
makes her position more 
low than Mr. Porter, 
because he is a teacher 
and she thinks he can 
help her. 
Here, the writer 
uses the behavior 
technique to 
reveal the 
problem between 
the characters. 
The use of mixing 
point of view to 
support the main 
character story, 
Hannah. 

 
 
 
 
 
 
 
 
CASSETTE 1: SIDE A 
 
 
 
 
 
 
 
 
 
Hello, boys and girls. Hannah Baker here. Live and in stereo. 
 
I don’t believe it. 
No return engagements. No encore. And this time, absolutely no requests.  
No, I can’t believe it. Hannah Baker killed herself. 
I hope you’re ready, because I’m about to tell you the story of my life. 
More specifically, why my life ended. And if you’re listening to these 
tapes, you’re one of the reasons why. 
What? No! 
I’m not saying which tape brings you into the story. But fear not, if 
you received this lovely little box, your name will pop up . . . I promise. 
Now, why would a dead girl lie?  
Hey! That sounds like a joke. Why would a dead girl lie? Answer: 
Because she can’t stand up. 
Is this some kind of twisted suicide note? 
Go ahead. Laugh. 
Oh well. I thought it was funny. 
Before Hannah died, she recorded a bunch of tapes. Why? 
The rules are pretty simple. There are only two. Rule number one: You listen.  
Number two: You pass it on. Hopefully, neither one will be easy for you. 
“What’s that you’re playing?” 
“Mom!” 
I scramble for the stereo, hitting several buttons all at once.  
 
 
 
“Mom, you scared me,” I say. “It’s nothing. A school project.” 
 
My go-to answer for anything. Staying out late? School project. Need extra 
money? School project. And now, the tapes of a girl. A girl who, two weeks ago, 
swallowed a handful of pills.  
School project. 
“Can I listen?” she asks.  
“It’s not mine,” I say. I scrape the toe of my shoe against the 
concrete floor. “I’m helping a friend. It’s for history. It’s boring.”  
“Well, that’s nice of you,” she says. She leans over my shoulder and lifts 
a dusty rag, one of my old cloth diapers, to remove a tape measure hidden 
underneath. Then she kisses my forehead. “I’ll leave you in peace.” 
I wait till the door clicks shut, then I place a finger over the Play 
button. My fingers, my hands, my arms, my neck, everything feels 
hollow. Not enough strength to press a single button on a stereo.  
I pick up the cloth diaper and drape it over the shoebox to hide it from my 
eyes. I wish I’d never seen that box or the seven tapes inside it. Hitting Play that 
first time was easy. A piece of cake. I had no idea what I was about to hear.  
But this time, it’s one of the most frightening things I’ve ever done. 
I turn the volume down and press Play.  
 
 
 
. . . one: You listen. Number two: You pass it on. Hopefully, neither 
one will be easy for you.  
When you’re done listening to all thirteen sides—because there are 
thirteen sides to every story—rewind the tapes, put them back in the 
box, and pass them on to whoever follows your little tale. And you, 
lucky number thirteen, you can take the tapes straight to hell. 
Depending on your religion, maybe I’ll see you there.  
In case you’re tempted to break the rules, understand that I did 
make a copy of these tapes. Those copies will be released in a very 
public manner if this package doesn’t make it through all of you.  
This was not a spur-of-the-moment decision. 
Do not take me for granted . . . again.  
No. There’s no way she could think 
that. You are being watched.  
 
 
 
My stomach squeezes in on itself, ready to make me throw up if I let it. 
Nearby, a plastic bucket sits upside-down on a footstool. In two strides, 
if I need to, I can reach the handle and flip it over. 
I hardly knew Hannah Baker. I mean, I wanted to. I wanted to know her 
more than I had the chance. Over the summer, we worked together at the 
movie theater. And not long ago, at a party, we made out. But we never had 
the chance to get closer. And not once did I take her for granted. Not once. 
These tapes shouldn’t be here. Not with me. It has to be a mistake. 
Or a terrible joke.  
I pull the trash can across the floor. Although I checked it once 
already, I check the wrapping again. A return address has got to be 
here somewhere. Maybe I’m just overlooking it.  
Hannah Baker’s suicide tapes are getting passed around. Someone made 
a copy and sent them to me as a joke. Tomorrow at school, someone will 
laugh when they see me, or they’ll smirk and look away. And then I’ll know.  
And then? What will I do then? 
I don’t know.  
 
 
 
I almost forgot. If you’re on my list, you should’ve received a map. 
 
I let the wrapping fall back in the trash. 
I’m on the list.  
A few weeks ago, just days before Hannah took the pills, someone slipped 
an envelope through the vent of my locker. The outside of the envelope said: 
SAVE THIS—YOU’LL NEED IT in red felt-tip marker. Inside was a folded up map of 
the city. About a dozen red stars marked different areas around town.  
In elementary school, we used those same chamber of commerce maps 
to learn about north, south, east, and west. Tiny blue numbers scattered 
around the map matched up with business names listed in the margins. 
I kept Hannah’s map in my backpack. I meant to show it around school to 
see if anyone else got one. To see if anyone knew what it meant. But over 
time, it slid beneath my textbooks and notebooks and I forgot all about it. 
Till now.  
Throughout the tapes, I’ll be mentioning several spots around our 
beloved city for you to visit. I can’t force you to go there, but if you’d 
like a little more insight, just head for the stars. Or, if you’d like, just 
throw the maps away and I’ll never know.  
As Hannah speaks through the dusty speakers, I feel the weight of 
my backpack pressing against my leg. Inside, crushed somewhere at 
the bottom, is her map. 
At Kat’s party, everyone hung around the outside patio even 
though it was cold. It was probably the coldest night of the summer. 
And I, of course, forgot my jacket at home. 
After a while, I managed to say hello. And a little while later, you managed 
to say it back. Then, one day, I walked by you without saying a word. I knew 
you couldn’t handle that, and it led to our very first multiword conversation. 
No, that’s not right. I left my jacket at home because I wanted 
everyone to see my new shirt. 
What an idiot I was. 
“Hey!” you said. “Aren’t you going to say hello?”  
I smiled, took a breath, then turned around. “Why 
should I?” “Because you always say hello.”  
I asked why you thought you were such an expert on me. I said you 
probably didn’t know anything about me.  
At Kat’s party, I bent down to tie my shoe during my first 
conversation with Hannah Baker. And I couldn’t do it. I couldn’t tie my 
stupid shoelace because my fingers were too numb from the cold.  
To Hannah’s credit, she offered to tie it for me. Of course, I wouldn’t let 
her. Instead, I waited till Zach inserted himself into our awkward conversation 
before sneaking inside to thaw my fingers beneath running water. 
So embarrassing.  
Earlier, when I asked my mom how to get a boy’s attention, she 
said, “Play hard to get.” So that’s what I was doing. And sure enough, 
it worked. You started hanging around my classes waiting for me.  
It seemed like weeks went by before you finally asked for my number. But I 
knew you eventually would, so I practiced saying it out loud. Real calm and 
confident like I didn’t really care. Like I gave it out a hundred times a day.  
Yes, boys at my old school had asked for my number. But here, at 
my new school, you were the first. 
No. That’s not true. But you were the first to actually get my number. 
It’s not that I didn’t want to give it out before. I was just cautious. New town.  
New school. And this time, I was going to be in control of how people saw me.  
After all, how often do we get a second chance? 
Before you, Justin, whenever anyone asked, I’d say all the right 
numbers up until the very last one. And then I’d get scared and mess 
up . . . sort of accidentally on purpose. 
I heave my backpack onto my lap and unzip the largest pocket. 
I was getting way too excited watching you write down my number. Luckily, 
you were way too nervous to notice. When I finally spat out that last number— 
Whoa. Slow down, Hannah.  
I know what you’re all thinking. Hannah Baker is a slut. 
Oops. Did you catch that? I said, “Hannah Baker is.” Can’t 
say that anymore. 
She stops talking. 
I drag the stool closer to the workbench. The two spindles in the tape 
deck, hidden behind a smoky plastic window, pull the tape from one side 
to the other. A gentle hiss comes through the speaker. A soft static hum.  
What is she thinking? At that moment, are her eyes shut? Is she 
crying? Is her finger on the Stop button, hoping for the strength to press 
it? What is she doing? I can’t hear! 
Wrong. 
Her voice is angry. Almost trembling.  
Hannah Baker is not, and never was, a slut. Which begs the 
question, What have you heard?  
I simply wanted a kiss. I was a freshman girl who had never been 
kissed. Never. But I liked a boy, he liked me, and I was going to kiss 
him. That’s the story—the whole story—right there. 
What was the other story? Because I did hear something. 
The few nights leading up to our meeting in the park, I’d had the same 
dream. Exactly the same. From beginning to end. And for your listening 
pleasure, here it is. 
But first, a little background. 
My old town had a park similar to Eisenhower Park in one way. They both had 
that rocket ship. I’m sure it was made by the same company because they 
looked identical. A red nose points to the sky. Metal bars run from the nose all 
the way down to green fins holding the ship off the ground. Between the nose 
and the fins are three platforms, connected by three ladders. On the top level is a 
steering wheel. On the mid level is a slide that leads down to the playground. 
 
On many nights leading up to my first day of school here, I’d climb to 
the top of that rocket and let my head fall back against the steering 
wheel. The night breeze blowing through the bars calmed me. I’d just 
close my eyes and think of home.  
I climbed up there once, only once, when I was five. I screamed and cried 
my head off and would not come down for anything. But Dad was too big to fit 
through the holes. So he called the fire department, and they sent a female 
firefighter up to get me. They must’ve had a lot of those rescues because, a 
few weeks ago, the city announced plans to tear the rocket slide down. 
I was so anxious about what kind of kiss it would be—because my 
friends back home described so many types—and it turned out to be 
the beautiful kind. You didn’t shove your tongue down my throat. You 
didn’t grab my butt. We just held our lips together . . . and kissed.  
And that’s it. 
Wait. Stop. Don’t rewind. There’s no need to go back because you didn’t 
miss a thing. Let me repeat myself. That . . . is . . . all . . . that . . . happened. 
Why, did you hear something else? 
A shiver races up my spine. 
Yes, I did. We all did. 
Well, you’re right. Something did happen. Justin grabbed my 
hand, we walked over to the swings, and we swung. Then he 
kissed me again the very same way.  
Then? And then, Hannah? What happened then? 
Then . . . we left. He went one way. I went the other. 
 
Oh. So sorry. You wanted something sexier, didn’t you? You 
wanted to hear how my itchy little fingers started playing with his 
zipper. You wanted to hear . . .  
Well, what did you want to hear? Because I’ve heard so many 
stories that I don’t know which one is the most popular. But I do know 
which is the least popular. 
The truth. 
Now, the truth is the one you won’t forget.  
I can still see Justin huddled among his friends at school. I remember 
Hannah walking by, and the whole group stopped talking. They averted 
their eyes. And when she passed, they started laughing. 
But why do I remember this? 
Because I wanted to talk to Hannah so many times after Kat’s going-
away party, but I was too shy. Too afraid. Watching Justin and his friends 
that day, I got the sense that there was more to her than I knew.  
Then, later, I heard about her getting felt up at the rocket slide. And 
she was so new to school that the rumors overshadowed everything 
else I knew about her.  
Hannah was beyond me, I figured. Too experienced to even think about me. 
So thank you, Justin. Sincerely. My very first kiss was wonderful. And for the  
month or so that we lasted, and everywhere that we went, the 
kisses were wonderful. You were wonderful. 
But then you started bragging. 
 
 
 
 
 
 
 
 
CASSETTE 1: SIDE B 
 
 
 
 
 
 
 
 
 
Welcome back. And thanks for hanging out for part two. 
 
I wiggle the Walkman into my jacket pocket and turn up the volume. 
If you’re listening to this, one of two things has just happened. A: 
You’re Justin, and after hearing your little tale you want to hear who’s 
next. Or B: You’re someone else and you’re waiting to see if it’s you.  
Well . . . 
A line of hot sweat rises along my hairline. 
Alex Standall, it’s your turn. 
A single bead of sweat slides down my temple and I wipe it away. 
I’m sure you have no idea why you’re on here, Alex. You probably 
think you did a good thing, right? You voted me Best Ass in the 
Freshman Class. How could anyone be angry at that? 
Listen. 
I sit on the curb with my shoes in the gutter. Near my heel, a few blades of 
grass poke up through the cement. Though the sun has barely started dipping 
beneath the rooftops and trees, streetlamps are lit on both sides of the road. 
 
First, Alex, if you think I’m being silly—if you think I’m some stupid 
little girl who gets her panties in a bunch over the tiniest things, taking 
everything way too seriously, no one’s making you listen. Sure, I am 
pressuring you with that second set of tapes, but who cares if people 
around town know what you think of my ass, right?  
In the houses on this block, and in my house several blocks away, 
families are finishing up their dinners. Or they’re loading dishwashers. Or 
starting their homework. 
For those families, tonight, everything is normal. 
I can name a whole list of people who would care. I can name a list of 
people who would care very much if these tapes got out. 
The curtains in the bay window are shut for the night. But the 
summer before our freshman year, Hannah stood there with Kat. The 
two of them looked out, to where I am now, and they watched two boys 
walk up the street. They watched them step off the road and onto the 
wet grass, slipping and tumbling over each other.  
I keep walking till I reach the gutter, pressing the toes of my shoes 
against the curb. I step up onto the grass and just stand there. A simple, 
basic step. I don’t slip, and I can’t help wondering, had Justin and Zach 
made it to Hannah’s front door, would she have fallen for Zach instead 
of Justin a few months later? Would Justin have been wiped out of the 
picture? Would the rumors never have started?  
Would Hannah still be alive?  
 
 
 
The day your list came out wasn’t too traumatic. I survived. I knew it was a 
joke. And the people I saw standing in the halls, huddled around whoever 
had a copy, they knew it was a joke, too. One big, fat, happy joke.  
But what happens when someone says you have the best ass in the 
freshman class? Let me tell you, Alex, because you’ll never know. It 
gives people—some people—the go-ahead to treat you like you’re 
nothing but that specific body part. 
Need an example? Fine. B-3 on your maps. Blue Spot Liquor. 
It’s nearby.  
I have no idea why it’s called that, but it’s only a block or so away 
from my first house. I used to walk there any time I had a sweet tooth. 
Which means, yes, I went there every day.  
Blue Spot has always looked grimy from the sidewalk, so I’ve never 
actually gone inside.  
Ninety-five percent of the time, Blue Spot was empty. Just me and 
the man behind the register.  
I don’t think a lot of people know it’s even there because it’s tiny and 
squished between two other stores, both of which have been closed since 
we moved here. From the sidewalk, Blue Spot looks like a posting board for 
cigarette and alcohol ads. And inside? Well, it looks about the same. 
 
I walk along the sidewalk in front of Hannah’s old house. A driveway climbs up a 
gentle slope before disappearing beneath a weathered wooden garage door. 
 
Hanging over the front of the counter, a wire rack holds all the best candies. 
Well, they’re my favorites anyway. And the moment I open the door, the man at 
tell it wasn’t the first time he said it that way, acting like Wally was 
beneath him. “Oh, Hannah, hey,” he said. “I didn’t see you there.”  
Did I mention I was standing at the counter, visible to anyone the 
moment they opened the door?  
I acknowledged him with a tiny smile, found my money, and dropped it into 
Wally’s wrinkled hand. Wally, as far as I could tell, didn’t respond to him in 
any way. Not an eye catch or a twitch or a smile—his usual greeting for me. 
I follow the sidewalk around a corner, away from the residential 
streets, on my way to Blue Spot.  
It’s amazing how a town can change so much in one corner. The houses 
behind me weren’t big or fancy. Very middle class. But they sit back-to-back 
with the part of town that’s been slowly falling apart for years.  
“Hey Wally, guess what?” His breath came from just over my shoulder. My 
backpack was resting on the counter while I zipped it shut. Wally’s eyes  
were focused down, just beyond the edge of the counter, near my 
waist, and I knew what was coming.  
A cupped hand smacked my ass. And then, he said it. “Best Ass 
in the Freshman Class, Wally. Standing right here in your store!”  
There’s more than a few guys I can picture doing that. The 
sarcasm. The arrogance.  
Did it hurt? No. But that doesn’t matter, does it? Because the question 
is, did he have the right to do it? And the answer, I hope, is obvious.  
I knocked his hand away with a quick backhand swipe that every girl 
should master. And that’s when Wally emerged from his shell. That’s 
when Wally made a sound. His mouth stayed shut, and it was nothing 
more than a quick click of the tongue, but that little noise took me by 
surprise. Inside, I knew, Wally was a ball of rage. 
And there it is. The neon sign of Blue Spot Liquor.  
 
 
 
On this block, only two stores remain open: Blue Spot Liquor and 
Restless Video across the street. Blue Spot looks just as grimy as the 
last time I walked by it. Even the cigarette and alcohol ads look the 
same. Like wallpaper in the front window.  
A brass bell jingles when I open the door. The same bell Hannah 
listened to whenever she came in for a candy fix. Instead of letting it 
swing shut behind me, I hold the edge of the door and slowly push it 
shut, watching it ring the bell again. 
 
 
 
 
 
 
 
 
CASSETTE 2: SIDE A 
 
 
 
 
 
 
 
 
 
Before Hannah’s voice kicks in, there’s a pause.  
Step-by-step. That’s how we’ll get through this. One foot in front of the other. 
Across the street, behind the buildings, the sun continues its fall. All the  
streetlamps are on, up and down the block. I grab the Butterfinger from 
my knee, the soda from beside me, and stand up.  
We’ve already finished one tape—both sides—so stick with me. 
Things get better, or worse, depending on your point of view.  
There’s a trash can, an oil drum spray-painted blue, near the front door 
of Blue Spot Liquor. I drop the unwrapped Butterfinger into it, unable to 
imagine my stomach holding down anything solid, and walk away. 
I know it may sound like it, but I wasn’t completely alone the 
beginning of my freshman year. Two other freshmen, both featured here 
on Hannah Baker’s Greatest Hits, were also new to the area. Alex 
Standall and Jessica Davis. And while we never became close friends, 
we did rely on each other those first few weeks of school. 
I twist the top off my orange soda. It hisses and I take a sip. 
With one week left of summer vacation, Ms. Antilly called me at home 
to see if I’d meet her at school. A little new-student orientation, she said.  
In case you don’t remember, Ms. Antilly was the guidance 
counselor for students with last names beginning A through G. Later 
that year, she moved to another school district.  
I remember she was replaced by Mr. Porter. It was supposed to be 
a temporary position, but he’s still at it. An English teacher as well as a 
guidance counselor. 
Which is very unfortunate, as it turns out. But that is for a later tape. 
An icy sweat breaks across my forehead. Mr. Porter? Does he have 
something to do with this? 
“Fine,” I said. “Fine, Jessica. Thank you for helping me the first few 
weeks of school. It meant a lot. And I’m sorry Alex screwed that up 
with this stupid little list of his, but he did.”  
I told her I knew all about their relationship. On that first day at Monet’s, he 
had been checking one of us out. And it wasn’t me. And yes, that made me 
jealous. And if it helped her get over it, I accepted any blame she wanted to put 
on me for the two of them breaking up. But . . . it . . . was . . . not . . . true!  
I reach Monet’s. 
Two guys stand outside, leaning against the wall. One smokes a 
cigarette and the other is burrowed deep into his jacket. 
But all Jessica heard was me accepting blame. 
She rose up beside her chair—glaring down at me—and swung.  
So tell me, Jessica, which did you mean to do? Punch me, or scratch 
me? Because it felt like a little bit of both. Like you couldn’t really decide. 
And what was it you called me? Not that it matters, but just for the 
record. Because I was too busy lifting my hand and ducking—but you 
got me!—and I missed what you said.  
That tiny scar you’ve all seen above my eyebrow, that’s the shape of 
Jessica’s fingernail . . . which I plucked out myself.  
I noticed that scar a few weeks ago. At the party. A tiny flaw on a pretty face.  
And I told her how cute it was. 
Minutes later, she started freaking out.  
Or maybe you’ve never seen it. But I see it every morning when I get 
ready for school. “Good morning, Hannah,” it says. And every night 
when I get ready for bed. “Sleep tight.”  
I push open the heavy wood-and-glass door to Monet’s. Warm air 
rushes out to grab me and everyone turns, upset at the person letting 
in the cold. I slink inside and shut the door behind me.  
But it’s more than just a scratch. It’s a punch in the stomach and a 
slap in the face. It’s a knife in my back because you would rather believe 
some made-up rumor than what you knew to be true.  
Jessica, my dear, I’d really love to know if you dragged 
yourself to my funeral. And if you did, did you notice your scar?  
And what about you—the rest of you—did you notice the scars 
you left behind? 
No. Probably not. 
That wasn’t possible. 
Because most of them can’t be seen with the naked eye. 
Because there was no funeral, Hannah. 
 
 
 
 
 
 
 
 
 
CASSETTE 2: SIDE B 
 
 
 
 
 
 
In honor of Hannah, I should order a hot chocolate. At Monet’s, they 
serve them with tiny marshmallows floating on top. The only coffee shop 
I know of that does that. 
But when the girl asks, I say coffee, because I’m cheap. The hot 
chocolate costs a whole dollar more.  
She slides an empty mug across the counter and points to the pour-it-
yourself bar. I pour in just enough half-and-half to coat the bottom of the 
mug. The rest I fill with Hairy Chest Blend because it sounds highly 
caffeinated and maybe I can stay up late to finish the tapes. 
I think I need to finish them, and finish them tonight. 
But should I? In one night? Or should I find my story, listen to it, then 
just enough of the next tape to see who I’m supposed to pass them off to? 
“What’re you listening to?” It’s the girl from behind the counter. She’s 
beside me now, tilting the stainless steel containers of half-and-half, low 
fat, and soy. She’s checking to see if they’re full. A couple of black lines, a 
tattoo, stretch up from her collar and disappear into her short, cropped hair.  
I glance down at the yellow headphones hanging around my neck. 
“Just some tapes.”  
“Cassette tapes?” She picks up the soy and holds it against her 
stomach. “Interesting. Anyone I’ve heard of?” 
I shake my head no and drop three cubes of sugar into my coffee. 
She cradles the soy with her other arm then puts out her hand. “We 
went to school together, two years ago. You’re Clay, right?”  
I put down the mug then slide my hand into hers. Her palm is warm 
and soft. “We had one class together,” she says, “but we didn’t talk 
much.” She looks a little familiar. Maybe her hair’s different.  
“You wouldn’t recognize me,” she says. “I’ve changed a lot since 
high school.” She rolls her heavily made-up eyes. “Thank God.” 
 
 
 
Nothing.  
I roll my thumb over the volume dial. The static in the 
headphones gets louder so I turn it back down. And I wait. 
Shh! . . . if you’re talking in the library. 
Her voice, it’s a whisper. 
Shh! . . . in a movie theater or church. 
I listen closer. 
Sometimes there’s no one around to tell you to be quiet . . . to be very, very  
quiet. Sometimes you need to be quiet when you’re all alone. Like me, 
right now. Shh!  
At the crowded tables that fill the rest of the room, people talk. But 
the only words I understand are Hannah’s. The other words become a 
muffled background noise occasionally tipped by a sharp laugh.  
For example, you’d better be quiet—extremely quiet—if you’re going 
to be a Peeping Tom. Because what if they heard? 
I let out a breath of air. It’s not me. Still not me. 
What if she . . . what if I . . . found out? 
Guess what, Tyler Down? I found out. 
I lean back in my chair and close my eyes. 
I feel sorry for you, Tyler. I do. Everyone else on these tapes, so far, 
must feel a little relieved. They came off as liars or jerks or insecure 
people lashing out at others. But your story, Tyler . . . it’s kind of creepy. 
I take my first sip of coffee. 
A Peeping Tom? Tyler? I never knew.  
And I feel a little creepy telling it, too. Why? Because I ’m trying to get 
closer to you, Tyler. I’m trying to understand the excitement of staring 
through someone’s bedroom window. Watching someone who doesn’t 
know they’re being watched. Trying to catch them in the act of . . .  
What were you trying to catch me in the act of, Tyler? And 
were you disappointed? Or pleasantly surprised? 
Okay, a show of hands, please. Who knows where I am? 
I set down my coffee, lean forward, and try to imagine her 
recording this. Where is she? 
Who knows where I’m standing right now? 
Then I get it and shake my head, feeling so embarrassed for him.  
If you said, “Outside Tyler’s window,” you’re right. And that’s A-4 on 
your maps. 
Two girls. Irresistible, right? 
 
I squirm a little, shifting in my seat. 
We moved into my bedroom and sat cross-legged on the bed, facing each 
other, talking about everything imaginable. To catch our Peeping Tom, we knew 
we needed to keep the talking quiet. We needed to hear that first . . . Click. 
 
Her mouth dropped open. Her eyes, I’ve never seen them that happy. 
She whispered for me to keep talking. “Pretend you didn’t hear. Just play 
along.” 
I nodded.  
Then she covered her mouth and ad-libbed. “Oh my God! You let 
him touch you where?”  
We “gossiped” for a couple minutes, trying to hold back any 
inappropriate laughter—the kind that would’ve given us away. But the 
clicking stopped and we were running out of things to gossip about.  
“You know what I could use?” she asked. “A nice, deep, back 
massage.” “You’re evil,” I whispered.  
She winked at me, then got up on her knees and worked her hands 
forward like a cat stretching until she was all the way down on my bed. Click.  
I sincerely hope you burned or erased those pictures, Tyler. Because if they 
get out, even if it’s not your fault, I’d hate to think what might happen to you. 
I straddled her back. Click. 
Pushed aside her hair. Click. 
And began rubbing her shoulders. Click. Click.  
She turned away from the window and whispered, “You know what 
it means if he stops taking pictures, right?” 
I told her I didn’t. 
“It means he’s doing something else.” Click. 
“Oh well,” she said.  
I kept rubbing her shoulders. In fact, I thought I was doing a pretty good 
job because she stopped talking and her lips curled into a beautiful smile. 
But then she whispered a new idea. A way to catch this pervert in the act. 
I told her no. One of us should just leave the room, say we need 
to use the bathroom, and call the cops. We could end it right there. 
But that didn’t happen. 
“No way,” she said. “I’m not leaving until I find out if I know him. What 
if he goes to our school?” 
“What if he does?” I asked. 
She told me to follow her lead, then she rolled out from under my legs. 
According to her plan, when she said “three,” I was to charge the window. But I 
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Courtney Crimsen. What a pretty name. And yes, a very pretty girl, as well. 
 
Pretty hair. Pretty smile. Perfect skin. 
And you’re also very nice. Everyone says so.  
I stare at the picture in the scribble book. Hannah’s arm around 
Courtney’s waist at some random party. Hannah is happy. Courtney is 
nervous. But I have no idea why.  
Yes, Courtney, you’re sweet to everyone you meet in the halls. You’re 
sweet to everyone as they walk with you to your car after school. 
I sip my coffee, which is getting cold. 
You’re definitely one of the most popular girls in school. And you . . . are . . .  
just . . . so . . . sweet. Right? 
Wrong. 
I pound back the coffee to empty the mug.  
Yes, my dear listeners, Courtney is nice to whomever she comes in contact 
with or whomever she’s talking to. And yet, ask yourselves—is it all a show? 
I carry my mug to the pour-it-yourself bar for a refill. 
I think it is. Now, let me tell you why.  
First off, to everyone listening, I doubt Tyler will let you see the 
pictures he took of me giving Courtney a backrub.  
The container of half-n-half slips from my grip and clatters to the 
counter. I catch it before it falls to the floor, then look over my 
shoulder. The girl behind the register tips her head back and laughs. 
Courtney’s the one from Hannah’s room? 
Hannah takes an extra-long pause. She knows that info needs to sink in.  
If you have seen those pictures, lucky you. I’m sure they’re very 
sexy. But as you now know, they’re also very posed. 
laughing. We spoke a bunch of two- or three-word sentences. But I don’t remember 
who said what, because whatever you said were my thoughts, as well. 
“So weird.” 
“I know.” 
“What the hell?” 
“Can you imagine?” 
“So funny.”  
Then, when Mrs. Dillard finally came in, you turned around to face 
the front of the room. And when class was over, you left.  
I search the map for the red star at Tyler’s house. Part of me feels strange 
about keeping such a close track of Hannah’s story. Like I’m obsessed. Too 
obsessed. While another part of me wants to deny the obsession. 
 
It wasn’t until I stepped into the hall on my way to second 
period that I thought, Wait a sec. She didn’t say good-bye.  
I’m just doing what she asked. That’s not obsession. It’s respect. 
I’m living out her last requests.  
Did you say good-bye on any other day? No, not often. But after the 
previous night, this time it felt intentional. I guess I thought that after 
what we’d experienced less than twenty-four hours before, we would 
now be more than just casual acquaintances. 
A-4. A red star on Tyler’s house. 
But that, evidently, is what we’d become once again. We said hello 
in the halls and sometimes you said good-bye to me after class, but 
never more than you said it to anyone else. 
Until the night of the party. 
Until the night you needed me again.  
 
 
 
I need a moment to catch up. I can’t listen anymore till I do that.  
I slip off the headphones and hang them around my neck. The girl I 
took Wood Shop with walks around with a plastic tub, gathering mugs 
and plates from empty tables. I look away toward the dark window 
when she clears the place next to me. Her reflection glances my way 
several times, but I don’t turn around.  
When she leaves, I sip my coffee and try my hardest not to think. I just wait. 
Fifteen minutes later, a bus drives by the front door of Monet’s and the  
waiting is over. I grab the map, toss my backpack over my shoulder, 
and run out the door. 
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How many of you remember the Oh My Dollar Valentines? 
 
How many of us would rather forget? 
Those were fun, weren’t they? You fill out a survey, a computer analyzes 
your answers, then it cross-references with the other surveys. For just a buck, 
you get the name and number of your one true soul mate. For five bucks, you 
get your top five. And hey! All proceeds go to a worthy cause. 
Cheer Camp. 
Cheer Camp.  
Each morning over the loudspeaker came the cheery announcements. 
“Don’t forget, there’s only four more days to turn in your surveys. Only four 
more lonely days until your true love is revealed.”  
And every morning, a new peppy cheerleader continued the countdown.  
“Only three more days. . . . Only two more days. . . . Just one more day. . . .  
Today’s the day!” 
For every foot of sidewalk I put between Tyler’s house, Marcus, and 
me, the muscles in my shoulders relax a little more.  
Then the whole squad of cheerleaders sang, “Oh my dollar, Oh my 
dollar, Oh my dol-lar Valentine!”  
This, of course, was followed by whoops and hollers and cheers. I 
always imagined them doing kicks and splits and tossing their pom-
poms around the attendance office.  
I walked by the attendance office once, on an errand for a teacher, 
and that’s exactly what they were doing.  
And yes, I did fill out my survey. I’ve been a sucker for surveys my 
whole life. If you ever caught me reading one of those teen magazines, I 
swear, it wasn’t for the makeup tips. It was for the surveys. 
Because you never wore makeup, Hannah. You didn’t need it. 
See, when Marcus came into Rosie’s, he wasn’t alone. No, Marcus came into 
Rosie’s with a plan. Part of that plan was to move us away from the counter to a 
booth near the back. Near the pinball machines. With me on the inside. 
Me, sandwiched between him . . . and a wall. 
The parking lot is nearly empty. Only a few cars directly in front of 
Rosie’s, but none of them are Mom’s. So I stop.  
If you want, if you’re sitting at Rosie’s right now, stay at the 
counter. It’s more comfortable there. Believe me.  
I stand on the curb, breathing deep, exhaling hard. A red hand 
flashes at the intersection across the street.  
I don’t know how much of his plan was thought out. Maybe he arrived 
with just an endgame. A goal. And like I said, Marcus is funny. So there we 
were, sitting in a booth with our backs to the rest of the diner, laughing. At 
one point Marcus had me laughing so hard that my stomach hurt. I leaned 
over, touching my forehead to his shoulder, begging him to stop. 
The hand keeps flashing, urging me to make up my mind. Telling 
me to hurry. I still have time to run across the street, jump the curb, 
and race through the parking lot to Rosie’s. 
But I don’t. 
And that’s when his hand touched my knee. That’s when I knew. 
The hand stops flashing. A solid, bright red hand. 
And I turn around. I can’t go in there. Not yet. 
I stopped laughing. I nearly stopped breathing. But I kept my forehead 
against your shoulder, Marcus. There was your hand, on my knee. From 
out of nowhere. The same way I was grabbed in the liquor store.  
“What are you doing?” I whispered. 
“Do you want me to move it?” you asked. 
I didn’t answer.  
I press my hand against my stomach. It’s too much. Too much to handle. 
I’ll go to Rosie’s. In a minute. And hopefully, I’ll get there before Mom. But 
first, the theater where Hannah and I worked for one summer. A place  
where she was safe: the Crestmont. 
And I didn’t move away from you, either.  
It was like you and your shoulder weren’t connected anymore. Your shoulder 
was just a prop to rest my head against while I figured things out. And I couldn’t 
look away as your fingertips caressed my knee . . . and started moving up.  
“Why are you doing that?” I asked. 
It’s only a block away, and maybe it’s not a red star on her 
map, but it should’ve been. 
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On my way back, the red hand flashes, but I run through the crosswalk anyway. 
 
The parking lot holds even fewer cars than before. But still, no Mom’s. 
A few doors down from Rosie’s Diner, I stop running. I lean my back 
against a pet store window, trying to catch my breath. Then I lean forward, 
hands on my knees, hoping to slow everything down before she arrives.  
Impossible. Because even though my legs stopped running, my 
mind keeps going. I let myself slide down against the cold glass, knees 
bent, trying so hard to hold back tears. 
But time’s running out. She’ll be here soon. 
Drawing in a full breath, I push myself up, walk over to Rosie’s, 
and pull open the door.  
Warm air rushes out, smelling like a mixture of hamburger grease and 
sugar. Inside, three of the five booths along the wall are taken. One with a 
boy and a girl drinking milkshakes and munching popcorn from the 
Crestmont. The other two are filled with students studying. Textbooks 
cover the tabletops, leaving just enough room for drinks and a couple of 
baskets of fries. Thankfully, the booth farthest back is occupied. It’s not a 
question I need to consider, whether to sit there or not.  
Taped to one of the pinball machines is a hand-scribbled Out of Order sign. A 
senior I sort of recognize stands in front of the other machine, banging away. 
As Hannah suggested, I sit at the empty counter. 
Behind the counter, a man in a white apron sorts silverware into 
two plastic tubs. He gives me a nod. “Whenever you’re ready.”  
I slide a menu out from between two silver napkin holders. The front 
of the menu tells a lengthy story about Rosie’s, with black-and-white 
photos spanning the last four decades. I flip it over, but nothing on the 
menu looks good to me. Not now. 
have lost it. 
 
Or had I already lost it? 
I keep stirring.  
I can tell you this, at that table, the worst thoughts in the world first 
came into my head. It’s there that I first started to consider . . . to 
consider . . . a word that I still cannot say.  
I know you tried coming to my rescue, Zach. But we all know that’s 
not why you’re on this tape. So I’ve got one question before we 
continue. When you try rescuing someone and discover they can’t be 
reached, why would you ever throw that back in their face?  
For the past several days or weeks or however long it took you to 
get these tapes, Zach, you probably thought no one would find out.  
I lower my face into my hands. How many secrets can there be at one school? 
You probably got sick to your stomach when you heard what I did. But the 
 
more time that went by, the better you felt. Because the more time that 
went by, the more likely your secret died with me. No one knew. No 
one would ever find out. 
But now we will. And my stomach gets a little sicker. 
Let me ask you, Zach, did you think I turned you down at Rosie’s? 
I mean, you never got around to asking me out, so I couldn’t officially 
turn you down, right? So what was it? Embarrassment?  
Let me guess. You told your friends to watch while you put the 
moves on me . . . and then I hardly responded. 
Or was it a dare? Did they dare you to ask me out? 
People did that. Recently someone dared me to ask Hannah out. He 
worked with both of us at the Crestmont. He knew I liked her and that I 
never found the nerve to ask her out. He also knew that for the past few 
months, Hannah hardly spoke to anyone, making it a double challenge.  
When I broke out of my daze, and before I left, I listened in on you 
and your friends. They were teasing you for not getting that date you 
assured them was in the bag.  
I will give you credit where it’s due, Zach. You could have gone back to your 
friends and said, “Hannah’s a freak. Look at her. She’s staring into Neverland.” 
Instead, you took the teasing. 
But you must have a slow boil, getting more and more angry—taking it more 
and more personally—the longer you thought about my nonresponsiveness. 
And you chose to get back at me in the most childish of ways.  
You stole my paper bag notes of encouragement. 
How pathetic. 
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Would you want the ability to hear other people’s thoughts? 
 
Of course you would. Everyone answers yes to that question, until 
they think it all the way through.  
For example, what if other people could hear your thoughts? What 
if they could hear your thoughts . . . right now?  
They’d hear confusion. Frustration. Even some anger. They’d hear 
the words of a dead girl running through my head. A girl who, for some 
reason, blames me for her suicide.  
Sometimes we have thoughts that even we don’t understand. Thoughts 
that aren’t even true—that aren’t really how we feel—but they’re running 
through our heads anyway because they’re interesting to think about. 
I adjust the napkin holder in front of me till Tony’s booth is reflected 
in the polished silver. He leans back and wipes his hands on a napkin.  
If you could hear other people’s thoughts, you’d overhear things that 
are true as well as things that are completely random. And you wouldn’t 
know one from the other. It’d drive you insane. What’s true? What’s not? 
A million ideas, but what do they mean?  
I have no idea what Tony’s thinking. And he has no idea about me. 
He has no idea that the voice in my head, the voice coming through his 
Walkman, belongs to Hannah Baker.  
That’s what I love about poetry. The more abstract, the better. The stuff 
where you’re not sure what the poet’s talking about. You may have an idea, 
but you can’t be sure. Not a hundred percent. Each word, specifically 
chosen, could have a million different meanings. Is it a stand-in—a symbol—
for another idea? Does it fit into a larger, more hidden, metaphor? 
This is the eighth person, Hannah. If it’s about poetry, then it’s not about me.  
And there are only five names to go. 
found lying around campus. 
 
Like a love letter tossed under a desk, never discovered by its 
intended love. If Ryan found it, he’d scratch out the give-away names 
and scan it for use in an upcoming gazette.  
Photographs that fell out of binders . . . he scanned them, too. History 
notes covered in doodles by an extremely bored student . . . he 
scanned them. 
Some people may wonder how Ryan found so many interesting 
items to scan. Did he really find them at all? Or did he steal them? I 
asked him that very question after one of our poetry meetings. And he 
swore that everything he printed was found purely by chance.  
Sometimes, he admitted, people did slip items they found into his 
locker. Those, he said, he couldn’t vouch for one hundred percent. 
That’s why he scratched out names and phone numbers. And 
photographs, as a rule, couldn’t be too embarrassing.  
He’d gather five or six pages of good, quirky material and print up fifty 
copies. Then he’d staple them together and drop them off at random 
places throughout school. Restrooms. Locker rooms. On the track. 
“Never in the same spot,” he told me. He thought it was fitting for 
people to stumble across his magazine of stumbled across items. 
But guess what? My poem? He stole it. 
I pull a napkin out of the holder and wipe the abrasive paper across my eyes. 
Each week, after our poetry group, Ryan and I would sit on the library steps 
 
and talk. That first week, we simply laughed about the poems the other 
people had written and read. We laughed about how depressing they all were.  
“Wasn’t this supposed to make us happy?” he asked. Apparently, 
he signed up for the same reason as me.  
I look up. The man behind the counter tugs on the strings of a 
heavy trash bag. It’s closing time. 
“Can I get a glass of water?” I ask. 
After the second week of class, we sat on those library steps and read some of 
our own poems to each other. Poems we’d written at different points in our lives. 
He looks at my eyes, at the skin rubbed raw by the napkin. 
But only happy poems. Poems about loving life. Poems we would 
never read to that depression-loving group of miserable poets inside. 
And, as poets never do, we explained ourselves. Line for line. 
The third week, we took the biggest chance of all and handed each 
other our entire notebooks of poetry. 
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The glass door to Rosie’s closes behind me, and I hear three locks 
immediately slide into place.  
So now where? Home? Back to Monet’s? Or maybe I’ll go to the 
library after all. I can sit outside on the concrete steps. Listen to the 
remainder of the tapes in the dark. 
“Clay!” 
It’s Tony’s voice.  
Bright headlights flash three times. The driver’s-side window is down and  
Tony’s outstretched hand waves me over. I tug the zipper on my jacket up and  
walk over to his window. But I don’t lean in. I don’t feel like talking. Not now.  
Tony and I have known each other for years, working on projects and joking 
around after class. And all that time, we’ve never had a deep conversation.  
Now, I’m afraid, he wants to have one. He’s been sitting here this whole 
time. Just sitting in his car. Waiting. What else could be on his mind?  
He won’t look at me. Instead, he reaches out to adjust the side mirror with his 
thumb. Then he closes his eyes and lets his head fall forward. “Get in, Clay.” 
“Is everything all right?” 
After a short pause, slowly, he nods.  
I walk around the front of his car, open the passenger door, and sit, 
keeping one foot out on the blacktop. I place my backpack, with 
Hannah’s shoebox inside it, on my lap. 
“Shut the door,” he says. 
“Where are we going?”  
“It’s okay, Clay. Just shut the door.” He winds the handle on his door 
and his window slides up. “It’s cold outside.” His gaze slips from the 
dashboard to the stereo to his steering wheel. But he won’t face me.  
The moment I pull the door shut, like the trigger on a starting 
pistol, he begins. 
A long and beautiful kiss. 
 
And what did you say when we came up for air? With the cutest, 
littlest, boyish smirk, you asked, “What was that for?” 
Right. You kissed me. 
To which I said, “You’re such an idiot.” And we kissed some more. 
An idiot. Yes, I remember that, too.  
Eventually we shut the door and moved deeper into the room. We 
were on one side of the door. And the rest of the party, with its loud but 
muffled music, was on the other.  
Amazing. We were together. That’s what I kept thinking the whole 
time. Amazing. I had to concentrate so hard to keep that word from 
spilling out of my mouth.  
Some of you may be wondering, How come we never heard about 
this? We always found out who Hannah made out with. 
Because I never told. 
Wrong. You only thought you found out. Haven’t you been listening? Or did 
you only pay attention to the tape with your name on it? Because I can count on 
one hand—yes, one hand—how many people I’ve made out with. But you, you 
probably thought I’d need both hands and both feet just to get started, right? 
 
What’s that? You don’t believe me? You’re shocked? Guess what . . 
. I don’t care. The last time I cared what anyone thought about me was 
that night. And that was the last night.  
I unbuckle my seatbelt and lean forward. I clasp my hand over my 
mouth and squeeze to keep from screaming. 
But I do scream, the sound dampened in the palm of my hand. 
And Tony keeps driving.  
Now get comfortable, because I’m about to tell you what 
happened in that room between Clay and me. Are you ready? 
We kissed. 
That’s it. We kissed.  
I look down at my lap, at the Walkman. It’s too dark to see the 
spindles behind the plastic window, pulling the tape from one side to the 
other, but I need to focus on something, so I try. And concentrating on 
the spot where the two spindles should be is the closest I get to looking 
into Hannah’s eyes as she tells my story.  
It was wonderful, both of us lying on the bed. One of his hands resting on 
my hip. His other arm cradling my head like a pillow. Both of my arms hugging 
him, trying to pull him closer. And speaking for myself, I wanted more. 
 
 
 
 
 
 
 
 
CASSETTE 5: SIDE B 
 
 
 
 
 
 
It feels like we’ve driven this same road multiple times since leaving Rosie’s. 
 
Like he’s stalling for time. 
“Were you at the party?” I ask.  
Tony looks out his side window and changes lanes. “No. Clay, I need 
to know that you’re going to be all right.”  
Impossible to answer. Because no, I didn’t push her away. I didn’t add 
to her pain or do anything to hurt her. Instead, I left her alone in that room. 
The only person who might’ve been able to reach out and save her from 
herself. To pull her back from wherever she was heading.  
I did what she asked and I left. When I should have stayed. 
“No one blames me,” I whisper. I need to hear it said aloud. I need to 
hear the words in my ears and not just in my head. “No one blames me.” 
“No one,” Tony says, his eyes still on the road. 
“What about you?” I ask. 
We approach a four-way stop and slow down.  
For a moment, from the corner of his eye, he looks at me. Then he 
returns his gaze to the road. “No, I don’t blame you.”  
“But why you?” I ask. “Why did she give you the other set of 
tapes?” “Let me drive you to the party house,” he says. “I’ll tell 
you there.” “You can’t tell me now?” 
His smile is weak. “I’m trying to keep us on the road.”  
 
 
 
Soon after Clay left, the couple from the couch walked into the bedroom. 
Actually, stumbled into the bedroom is more accurate. Remember them? I 
thought she was acting drunk, bumping into me so we’d get up and leave. 
Unfortunately, it wasn’t an act. She was smashed. 
admitting this to you. To all of you. That girl had two chances. And both 
of us let her down.  
The breeze feels good on my face, cooling the sweat on my 
forehead and neck.  
So why is this tape about Justin? What about the other guy? Isn’t 
what he did worse?  
Yes. Absolutely yes. But the tapes need to be passed on. And if I sent 
them to him, they would stop. Think about it. He raped a girl and would 
leave town in a second if he knew . . . well . . . if he knew that we knew. 
 
 
 
 
Still hunched over, I breathe in as fully as possible. Then I hold it.  
And release. 
Breathe. Then hold. 
Release.  
I sit upright in the seat, keeping the door open just in case. “Why 
you?” I ask. “Why do you have these tapes? What did you do?”  
A car drives by and we both watch it turn left two blocks away. It’s 
another minute before Tony answers.  
“Nothing,” he says. “And that’s the truth.” For the first time since 
approaching me at Rosie’s, Tony addresses me eye to eye. And in 
his eyes, catching the light from a lamppost half a block away, I see 
tears. “Finish this tape, Clay, and I’ll explain everything.” 
I don’t answer. 
“Finish it. You’re almost done,” he says.  
 
 
 
So what do you think of him now, Justin? Do you hate him? Your 
friend that raped her, is he still your friend? 
Yes, but why? 
It must be denial. It has to be. Sure, he’s always had a temper. 
Sure, he goes through girls like used underwear. But he’s always been 
a good friend to you. And the more you hang out with him, the more he 
seems like the same old guy from before, right? And if he acts like the 
same guy, then he couldn’t possibly have done anything wrong. Which 
means that you didn’t do anything wrong, either.  
Great! That’s great news, Justin. Because if he didn’t do anything wrong, and 
you didn’t do anything wrong, then I didn’t do anything wrong. And you have no 
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Just two more to go. Don’t give up on me now. 
 
I’m sorry. I guess that’s an odd thing to say. Because isn’t that 
what I’m doing? Giving up?  
Yes. As a matter of fact, I am. And that, more than anything else, is 
what this all comes down to. Me . . . giving up . . . on me.  
No matter what I’ve said so far, no matter who I’ve spoken of, it all 
comes back to—it all ends with—me. 
Her voice sounds calm. Content with what she’s saying. 
Before that party, I’d thought about giving up so many times. I don’t know, 
maybe some people are just preconditioned to think about it more than others. 
Because every time something bad happened, I thought about it.  
It? Okay, I’ll say it. I thought about suicide. 
The anger, the blame, it’s all gone. Her mind is made up. The word 
is not a struggle for her anymore.  
After everything I’ve talked about on these tapes, everything that 
occurred, I thought about suicide. Usually, it was just a passing thought. 
I wish I would die. 
I’ve thought those words many times. But it’s a hard thing to say out loud.  
It’s even scarier to feel you might mean it. 
But sometimes I took things further and wondered how I would do it. I would 
tuck myself into bed and wonder if there was anything in the house I could use.  
A gun? No. We never owned one. And I wouldn’t know where to get one. 
What about hanging? Well, what would I use? Where would I do it? And even  
if I knew what and where, I could never get beyond the visual of 
someone finding me—swinging—inches from the floor. 
I couldn’t do that to Mom and Dad. 
So how did they find you? I’ve heard so many rumors. 
Do you need more reasons for everyone to hate you, Courtney?  
“Remember when you were a freshman?” you asked. 
Your fingers made their way under my bra. But you didn’t grab me. Testing the 
boundaries, I guess. Sliding your thumb along the underside of my breasts. 
 
“Weren’t you on that list?” you said. “Best ass in the freshman class.” Bryce, 
you had to see my jaw clench. You had to see my tears. Does that kind 
of shit turn you on? 
Bryce? Yes. It does. 
“It’s true,” you said.  
And then, just like that, I let go. My shoulders went limp. My legs fell 
apart. I knew exactly what I was doing.  
Not once had I given in to the reputation you’d all set for me. Not once. 
Even though sometimes it was hard. Even though, sometimes, I found 
myself attracted to someone who only wanted to get with me because of 
what they’d heard. But I always said no to those people. Always!  
Until Bryce. 
So congratulations, Bryce. You’re the one. I let my reputation catch up 
with me—I let my reputation become me—with you. How does it feel?  
Wait, don’t answer that. Let me say this first: I was not attracted 
to you, Bryce. Ever. In fact, you disgusted me. 
And I’m going to kick your ass. I swear it. 
You were touching me . . . but I was using you. I needed you, so I 
could let go of me, completely.  
For everyone listening, let me be clear. I did not say no or push his 
hand away. All I did was turn my head, clench my teeth, and fight back 
tears. And he saw that. He even told me to relax.  
“Just relax,” he said. “Everything will be okay.” As if letting him 
finger me was going to cure all my problems. 
But in the end, I never told you to get away . . . and you didn’t. 
You stopped rubbing circles on my stomach. Instead, you rubbed back 
and forth, gently, along my waist. Your pinky made its way under the top of 
my panties and rolled back and forth, from hip to hip. Then another finger 
slipped below, pushing your pinky further down, brushing it through my hair. 
And that’s all you needed, Bryce. You started kissing my shoulder, my neck, 
sliding your fingers in and out. And then you kept going. You didn’t stop there. 
I’m sorry. Is this getting too graphic for some of you? Too bad. 
When you were done, Bryce, I got out of the hot tub and walked 
two houses away. The night was over. 
I was done. 
 
 
 
 
 
 
 
 
CASSETTE 7: SIDE A 
 
 
 
 
 
 
Eisenhower Park is empty. I stand silently at the entrance, taking it all 
in. This is where I’ll spend the night. Where I’ll listen to the last words 
Hannah Baker wants to say before I let myself fall asleep. 
Lampposts stand in the various play areas, but most of the bulbs are 
either burnt out or busted. The bottom half of the rocket slide is hidden in 
darkness. But near the top, where the rocket climbs higher than the swings 
and the trees, moonlight hits the metal bars all the way up to the peak. 
I step onto an area of sand surrounding the rocket. I duck beneath its 
bottom platform, lifted up from the ground by three large metal fins. 
Above me, a circle the size of a manhole is cut into the lowest level. A 
metal ladder descends to the sand.  
When I stand up, my shoulders poke through the hole. With my good 
hand, I grip the lip of the circle and climb to the first platform. 
I reach into my jacket pocket and press Play.  
 
 
 
One . . . last . . . try. 
 
She’s whispering. The recorder is close to her mouth and with each 
break in her words I can hear her breathe.  
I’m giving life one more chance. And this time, I’m getting help. I’m 
asking for help because I cannot do this alone. I’ve tried that. 
You didn’t, Hannah. I was there for you and you told me to leave. 
Of course, if you’re listening to this, I failed. Or he failed. And if he 
fails, the deal is sealed. 
My throat tightens, and I start climbing up the next ladder. 
Only one person stands between you and this collection of audiotapes: Mr.  
Porter. 
No! He cannot know about this. 
—I haven’t. Teachers, especially a teacher moonlighting as a counselor, 
tend to get left out of student gossip. Not that we don’t have our own gossip. 
About you? 
He laughs. 
—It depends. What have you heard? 
Nothing. I’m joking. 
—But you’ll tell me if you hear anything. 
I promise. 
Don’t joke, Mr. Porter. Help her. Get back to Hannah. Please. 
—When was the last time a rumor . . . popped up? 
See, that’s it. Not all of them are rumors. 
—Okay. 
No. Listen . . . 
Please listen.  
Years ago I was voted . . . you know, in one of those polls. Well, not really a 
poll, but someone’s stupid idea of a list. A best-of and worst-of thing.  
He doesn’t respond. Did he see it? Does he know what she’s 
talking about? And people have been reacting to it ever since. —
When was the last time? 
I hear her pull a tissue from the box. 
Recently. At a party. I swear, one of the worst nights of my life. 
—Because of a rumor? 
So much more than a rumor. But partly, yes. 
—Can I ask what happened at this party?  
It wasn’t really during the party. It was after. 
—Okay, Hannah, can we play Twenty 
Questions? What?  
—Sometimes it’s hard for people to open up, even to a 
counselor where everything is strictly confidential. 
Okay. 
—So, can we play Twenty Questions? 
Yes. 
—At this party you mentioned, are we talking about a boy? 
Yes. But again, it wasn’t during the party. 
—I understand that. But we need to start somewhere. 
Okay. 
He exhales deeply.  
—I’m not going to judge you, Hannah, but did anything happen 
that night that you regret? 
